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FOREWORD 


The children of 20 girls’ schools met together on the greenlawns of Hastings House on the 
29th January 1966 fora special National Integration programme organised by the Extensior 
Services Department о the Institute of Education for Women. These included Hindu, 
Muslim Christian, Jewish, Jain and Sikh girls. They came from Bengali, Marwari, Punjabi, 
Gujarati, South Indian and Anglo-Indian Schools. 


To begin with, a group of children from each school, in typical costume came forward іп в 
colourful procession. Then each of the participating schools put up a short programme of music 
dance and drama, representing some typical culture-group. The young artistes performed in the 
open air, under а goldmohur tree, while several thousand children sitting on the Breen grass 
under ancient trees, watohed spell bound! 


There were cold drink and icecream stalls. There were so many girls with bright young 
faces representing different languages and religions and yet essentially НИ 
affinity with each other! 


And did not they have fun! There was a lot of friendly chat and running about in sheer joy. 
Most of us adults present, felt that the children gained much more than pure enjoyment from 
the experiences of the day. We were convinced that if the children of India can have similar 
experiences occassionally, the problem of National Integration would be half solved. 


Т would like to mention another function organised by the Wxtension Service 
Department and the Central Science Club of the Institute of Education for Women, in this 
connection—viz. the three-day Science Fair held in the first week of February 1966. 


There was an essay competition, an elocution competition and an educational exhibition 
of scientific charts, models, specimens and demonstrations by the children of several girls’ 
schools. More than a thousand children attended daily and the whole college campus 
brightened up with their young enthusiastic faces and the reds, blues, greens and oranges of 
their unlforms. The funotion itself was of a more intellectual character than the National, 
Integration programme but the evident enjoyment and eagerness was very much the same, 
Who had known before that there was so much romance in Physics, Chemistry and Biology? 
The children demonstrating, explaining and generally managing the exhibition were as кана 
as the girls who were eagerly watching, listening and asking questions (perhaps resolving in 
their minds £o participate actively next year.) = 


We were convinced that these children were having science edueation in the real sense of 
the term and perhaps they were also gaining deeper and more comprehensive understanding 


Nalini Das 


How to Make Teaching and Learning of English 


Effective in our Schools 


(Condensation of a paper submitted by Kalyani Sen for the Seminar Reading Programme of the 
DEPSE for 1963-64) 


The whole field of teaching English as а foreign language may be divided into three levels— 
Middle School English, High School English and College English. Each stage is selfcontained 
and forms в basis for next stage. The middle English teacher begins the learning of English 
and lays a good foundation of it. The High School Finglish teacher completes the language work 
and introduces his puplis to the writings of standard authors. Tho collage teachor of English 
creates & literary taste in his pupils. 


What is, however, the real position of the teaching of English in our State? a Ga 
in the majortity of our Schools donot permit the placing of a trained graduate with a fairly good 
command of English at the lowest level of the ladder for handling the initial stages. So most of 
the middle English teachers in our schools are under-graduatos or ordinary graduates and we 
command of English is far from satisfactory. As a result, the general tendency in the tenchi r 
of English is to teach text books and complete the syllabus. И с re 
competent to question the merits of text books or the Soundness of the avito 
completion of text books and syllabus does not make the students learn much. So the Ын 
fo maintain the desirable standard. ey fail 


Three main factors play their parts in the teaching of English ав a foreign lan 
are the teacher, the taught and the syllabus. Though text books um guage. They 
extent, responsible for this ineffective teaching, good resulta RN are to some 


f ect 9 
the most competent teacher will use good materials. pected only when 


By good materials I mean the scientific syllabus and methodical and 
for language learning which consists of basic language structures and useful 
uttered with conventional stress and intonation, and basic grammar. 
teachers are those trained graduates who have a fairly good command o 
can deal with the good materials scientifically. 


graded text books 
Vocabulary to be 
The most competent 
f English and Who 


At each and every stage the basic language material а learner learns, will form a 
“little language’ which the learners can use to express their ОГЧ AER ts 


i 5 "little 
language should contain words: 


i) to draw attention, 
ii) to express approval and dispproval, 
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oe 


TEACHERS’ QUARTERLY 


iii) to express feelings, 


iv) to describe objects, 


v) Бо describe things, 
vi) to describe actions, 


vii) to show relationships between things and ideas, and also names of places and 
names of people. 

Now the questionis what words,a teacher will have to teach in different levels 
Because random selection is a wasteful approach, indeed. Roughly a language consists 
of words entering into grammatical construction spoken with conventional stress anc 
intonation. Tofind out the minimum number of words that could operate into the greatest 


variety of contexts is, therefore, essential. So vocabulary selection for each level is a very 
important need of a well-constructed scientific syllabus. This vocabulary selection should be 
based on semantic count which is a count of the frequency of the occurrence of the variou: 
meanings and uses of words as will be found in a study of a Very large number of running 
words. This vocabulary selection can easily bring out how very heavy is the learning burder 
and how very much the learner's task may be lightened by cutting out everything which is 
not really essential. “The Goneral Service List of English Words" by Dr. Michael Wesi 
(Longmans) will help to a great extent in this respect. Words included in this list are the 
most frequent words, and they вап form a basic vocabulary for any course. Words, whicl 
are not in this list, need not be taught till the pupils know and сап use all the words tha! 
aro included in the list. Low frequency words should not have a place in school books. 


Then comes English usage. A learner is concerned with sentence building. Во he is tc 
know tbe pattern of English sentences and to be told which words enter into which pattern 
He also needs to know where certain words have their normal places in the sentences. A 
knowledge of how to put words together is more important than а knowledge of their 
meanings. A atudent, when he learns a noun, or adjective or verb or adverb should become 
familiar with the patterns in which they are normally used. The most important pattern: 
are the patterns for the verbs. So a subject + verb structure is really a teaching point, 


Verb patterns : (including negative) 
Вт kias dud name — verb + simple direct object. 
9) I sent the papers to my brother — verb + D. O. + prep. + prep. object. 
3) I passed him the salt — verb + T. obj. + D. obj. 
4; It stopped raining - verb + gerund ete. 
5) I heard him talking — verb + (pro) noun + present participle 
6) I felt the house shake — verb + noun + bare infinitive. 
7) I proved him (to be) wrong — verb + (pro) noun + (to be) + predicative. 


8) 1 opened my mouth wide — verb + (pro) noun + adjective. 


4 TEACHERS QUARTERLY 


9) I got my hair out – Verb + (pro) noun + past participle. | 
10) We made him Chairman - Verb + (pro) noun + noun. S Ч) 

11) It began to rain — Verb + to infinitive. E 
19) I like my wife to dress well – Verb + (pro) noun + to infinitive 

13) І took the dog out - Verb + (pro) noun + adverbial. 

14) Ihear(that)you have been ill — Verb + that + clause. 

15) І told him (that) he was too early — Verb + (pro) noun + that + clause. 

16) I will ask how to get there — Verb + conj + to infinitive 

17) Т showed them where to start — Verb + (pro) noun + conjunction + to-infinitive. 
18) I wonder why he has not come — Verb + conj + clause, 


19) I asked him when he would be back — Verb + (pro) noun + conj + clause. 
90) Fire burns — Verb alone. 


91) There isa man to see you — There + verb + sub. 
22) Tt is Thursday today — It + verb + subj. 

93] The rain lasted all day — Verb + adyerbial adjunct 
24] We agreed on a plan — Verb + prep- + prep + obj. 


95] He came to see us — Verb + to infinitive. 


96] My father is a lawyer — Verb ++ predicate. 


After proper investigation the Oentral Institute of English, Hyderabad preparad the 
following list of structures used in question for the teaching purpose in our schools. 


1] A.F.as full verb + subj + ext. 

2] Be + there + true + subj + ext. 

3] A. Е. as auxiliary + sub + main verb + ext. 
4) Do + sub + main verb + ext. 


Question word as sub + main verb + ext. 

Q: W. + sub + verb + ext, 

Q. W. as object + do + sub + main verb ext. 
Q. УУ. + obj + do + sub + main verb ext, 

Q. W. + (pro) noun + A. Е. as full verb + ext. 


10) Q. УУ. 
Q + [pro] noun + A. P. as auxiliary + remainder of verb + ext. 
11) Prep. phrase with Q.+W.+ AR sub. + ext 


12) Q.W. ~ АН. + sub + ext. prep. 


-- 
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18) 0:9. ав. adverb + AF. + sub + ext. 
14) Туре -- you said what? 

15) и --Is he at home or in the office ? 
16j 4 --Going out ? 


We expect our students to use restricted vocabulary. So the grammar they need must be 
proportionately limited Teachers usually teach grammar books which contain a lot of grammar 
that our students do not need. 


Hence there is no learning. We cannot expect our students to learn the language by 
unconsious assimilation, because they do not form amy correct habit. But they should have 
the ability to use the basio useful grammar in their own writing. Our students are expected to 
learn them thoroughly. They should not make any mistake in this section. Basic useful 
grammar : ; 


1) Simple present tense form and concord including negative. 

2) Simple past tense form and concord including negative. 

3) Elementary usage of the Articles. 

4) Word order : 
a) Sentences with subject, verb and object. 
b) Sentences with two clauses and the appropriate conjunction. 
c) Sentences with the construction verb. to + stem. 


а) and sentences with : can, will, may, must+ stem. 


Investigation shows that too many new words are crowded in a small text book and on 
an average every fifth word that the pupil reads is a new word. Words are not repeated and 
about half of the words appear once only. So they are not established. In a Scientific text 
book on an average every fifteenth or twenteeth word the pupil reads might be a new word 
For, pupils must see the new words very often in different contexts so that new words ma ` 
be established through spaced and controlled repetition. Again constructions as regards E 
patterns and basic useful grammar should appear in text books several times in a systematic 
manner so that the repetition should be properly spaced. 


Teachers of English need training specially in using the organs of speech scientifically 
and producing English sounds for it is very difficult for Indians to produce English ias 
correctly. This training should be conducted by persons whose mother tongue is English 
Most of the sounds in our mother tongue are plosives, either aspirated or unaspirated but tite 
English sounds are usually fricatives. Again teachers are expected to know the conventional 
stresses and intonations for this is the basis of a spoken language. The two thousand wem 
ot West’s General Service List should be available to the students in phonetic transcription, 
Students should be made pronounciation conscious. 
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Teachers of English should be made ‘structure’ consious and ‘word’ conscious, They are 
expected to know the importance and significance of selection and grading for which they 


need training in analysing text books specifically from the points of view of structure and 
vocabulary: 


For а grammar lesson a trained teacher is expected to collect from the text book, a lot 
of examples he wants to teach. The pupils are familiar with these sentences because they are 
from the lessons that have been done in the class. Then the teacher will have to organise the 
examples and put thom up on the black-board. Next he is to discuss the significant features 
ofgrammar in the construction of the examples. Then the students will elicit the rules out of 
the examples. That is, the rales will develop out of pupils’ own experience and they should not 
cram the rules and examples from the traditional grammar books. 


Copious drill is necessary for establishing a point. So the teacher should devote sufficient 
time to practice work through which pupils must recognise useful constructions if they are t 
understand English. Tho most effective types of practice are substitution tables E “Al : 
sentences, transformation of sentences, exercises on concord, and blank filling usn 


1. Substitution Tables: 


Gopal a number of cups 
Sita "d hag a few eggs 
My brother a lot of plates 
My sister several apples 


9. A) Jumbled sentences :- 


“Lakshmi did Sita not like lived in Mysore but in Cannanore.’” 
In the above sentence negative and positive sentences are mixed up. 


Can you sort them out ? 


B) Exercises on concord :- 

Write the following changing the subject :- 

Use (1) Т, (ii) Sita, and (iii) You :- 

Е тегу morning Gopal goes to school. He puts hi8 books in his bag. 
8) Transformation of sentences :- 


Write the following in present tense :- 
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Mr Perumal Ohattiar went to the boy's school. 
Не was nob а very rich man but he gave away a lot of moncy to schools. 


Blank filling :- 
Put articles where necessary . 


- little boy was walking in front of – Gopal and Mohan. 


To teach a text book a teacher is to analyse the book first, бо know-+what is there to 
teach ? How much there is to teach ? What comes before what ? For giving a lesson on the 
text book the teacher should give his simplified version in controlled vocabulary within the 
pupils “little language". Pictorial presentation of the lesson may be put up on the black board, 
if possible. Then difficult and new words and constructions may be clarified in different 
contexts. Lastly, he is to elicit the comprehension of the material through systematic questions 
and answers. This will help the pupils to comprehend the lesson fully. A model I 
may be given by the teacher. New and difficult words may be repeated and students may also 
be asked to repeat them after the teacher. 


To teach guided composition is far more effective. In our schools teachers ask Students to 
write free composition. So they make a lot of mistakes either in word order or in grammar 
or in spelling. They correct the individuals and ask them to make corrections but they do it 
mechanically. They do not learn. In gnided composition there is no scope for them to come 
across any wrong use of English. New words and sentence patterns that are necessary for the 
composition may be put up on the blackboard. The teacher then will elicit the composition 
from the students and write the correct forms on the blackboard. They will read it Several 
times, He will clean the blackboard. The students in several groups will rewrite it after 
discussion. 


The purpose of our school examination is, usually, to ostimate the standard of the students 
and not to test the teachers’ teaching efficiency. In teaching a language, examination should not 
aim at the testing of the knowledge of the subject, but at the ability of using the subject, So 
the examination should test what our students can do and not what they know. In our schools 
there should be two kinds of examinations: selection test and general progress test. The 
examination should fulfil one purpose directly and record progress or select and should not do 
several jobs ata time. It should be tho part of the course and should effect tho progress of 
the examination programme. Pupils should perform the task of the examination in the 
classroom only to minimise the attificialities of the examination. 


[Note *- Participation in the Seminar Reading Programmes of the NCERT Нав become 
a permanent feature of the Department of Extension Services of the Institute of Education for 
Women. We have been fortunate in this that one essay forwarded from here has received an 
award every year sineo the inception of the Programme, 
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The programme is held at three levels, the college, the State and the Nation. Round about 
the middle of the year, the NOERT circulates brochures with details ofdates and subjects on 
the basis of which individual Extension Centres and Units collect essays from their participating 
schools. These essays are then put through a process of screening and the best ones are 
forwarded for State level selection. All the essays received by the State Government are then 
screened again and the best of them are forwarded for the All India competition of the 
NCERT, 


This Department makes it a custom to print all good essays which are selected at the 
level of the Institute but fail to receive an award. The essay printed above, submitted for 
competition in 1963—1964, is expected to be useful for teachers interested in applying the 
structural approach to the teaching of English.] 


wees e lhroughout the junior high years, the bulk of the writing programme should be 
built upon the personal, first hand experiences and observations of young people. The 
student should be encouraged to begin with what he knows and has experienoed. Any young 
person who has lived to be 12 or 18 years old has much to write about that is important 
to himself and to his contemporaries, much that should be important to his teacher. Since 
each individual reacts to people, places and events in terms of what he has experienced in the 
past. we know that each student’s writing will be different from every other. We also know 
that the rich store from which the adolescent draws his writing of personal experiences 


never runs low, because as he lives he replenishes It is the business of the teacher to help 


the young person to see the importance of his daily living and learn to tell and write about ` 


it in such a way that others will listen and want to write too. 


(Creative Writing in the Junior High School by G. Derwood Baker and Elizabeth Rose 


in Educational Leadership) 


aS 


SCIENCE FAIR—1966 


Sobhana Dasgupta 


Р The Central Science Club at the Institute of Education for Women has been organising 
8 Science Fairs for girls’ schools every year from 1969 onwards. We were glad to note the 
increasing interest shown in these fairs by school authorities and pupils year by year 
This year, unfortunately, the fair had to be held under the shadow of a mishap on account 1 
the decision of the NOERT to grant financial assistance to only one of the two Cent a 
Science Clubs in the State. As we felt that the sudden stoppage of the cust entra 
occasion would work to the detriment of the activities of the Central Science Club omary 
Department of Extension Services of the Institute of Education for Women ав well and the 
adversely the progress of the establishment of new science clubs in girls’ schools i as affect 
we applied for reconsideration of the decision and, hoping for the best in view ee area, 
emphasis laid on the spread of science education, and went with preparations for h e great 
fair in 1966 also. We did not overlook the fact that various disruptive events ща olding a 
in the State but decided to byepass the occurrences by holding the Fair Rar in A 21113 


February 2nd, 3rd and 4th were the dates fixed and the programme was $ } 
ап exhibition of scientific apparatus and experiments, an essay апр consist of 
extempore elocution contest. A picture of active participation by sch Эр Чад аша an 
the following statement 577 Cols can be seen in 


Name of school Items of Participation, 
Too or somnus TANNA Ree НА АО CLEVER E eae 
1) Baghbazar Govt. Sponsored Girls’ (a) Exhibition (b) Ess 
a 5 
M.P.H.8. School г | y (е) Elocution 
9) Bothune Collegiate School b ty 2 


» 


. 8) Ohetla Girls’ Н. 8. School ES Lk. 
4) Gokhale Memorial Girls” School = e 
5) Govt, Girls’ М.Р.Н.8. School, Айраг si 


6) Holy Ohild Institute for Girls Л 
3 7) Khanpur Girls’ School y Ч " 
8) Modern High School и ie " 
9) Muralidhar Girls" Schoo! "s : " 
10) Ramesh Mitra Girls’ School - 3 и 


11) Sakhawat Memorial Govt. Girls’ School ,, E 
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More than three hundred items were shown in the exhibition many of which were 
composite consisting of several types of representation on one subject. 


Mrs. N. Das, Principal, Institute of Education for Women, Mr. C. S. Pai. Curator of 
the Birla Museum and Mr. P. М. Neogy of the Birla Museum kindly accepted the respon- 
sibility of judging the exhibits. The exhibition was interesting as a whole and showed to 
great advantage the capacity that school pupils have for this kind of work. A few of them 
were very ingenious and the judges were quite impressed with the orginality of their ideas. 
A number of exhibits demonstrated the skill of workmanship of the girls. Biological models 
and charts wereMisplayed in large numbers. 


It was also seen how the standard of exhibits can Бө improved by encouraging young 
people бо think out original ways and means by which the fundamental principles of science 
can be demonstrated and utilised. Tt is true that the tendency to copy already worked out 
models definitely improves their skill and understanding, but the better students can and 
should be guided towards more original thinking. The best way to do so, perhaps, is through 
competitive fairs like these. 


The best individual exhibit for each of the schools was as following :— 


1. Baghbazar Govt. Sponsored М.РН..8. School—M del of Water Supply and. Purification 
by Rita Kundu. 


9. Bethune Collegiate School—Model of Dancing Girl by Parbati Bat то 

3. Свейа Girls’ H. S- School—Ohart—''Blaek Diamond Speaks," Бу Алита, L RAM 

4. Govt. Girls’ М.Р.Н.5. School, Alipore —Model of a House with Electric Light Install 
alla- 


tion by Banasri Mandal and others. 


5. Holy Child Institute for Girls— Working Model of в Water Pump by Madhuri Banerj 
erjee 


6. Khanpur Girls School— Working Model of Newton's Colour Disc by Krishna Sengupt 
and others, xe 


7. Modern High School—Series of charts and specimens on insects by Gita Warrier 


8. Sakhawat Memorial Govt. Girls’ School—Working Model of Telephone by Bhaswati 
j : i 
Mukherjee, Sumitra Banerjee and Swapna Datta. 
Of these, the series on 'Insects' presented by Modern High Иды was! qudd Г 

prize for the best individual work amongst alland the Govt. Girls М.Р Н.8. 8 : 18 
Alipore was adjudged the best school and received the running shield of ths “май pe of 
степсе 

Club: 


ad 
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The essay competition had been organised with same eare. Schools had been notified 
previously about the subject for the essay which was, this year—''Seienee for Defence". 
The students were made $0 write in the presence of their teachers. Fourteen essays were 
received. Dr. Mrs. S. Banerjee of the Institute of Education for Women undertook the task 
of judging them. The best essay prize was won by Anjana Basak of Govt. Girls? M.P,H.S 
School, Alipore and the second was by Sarbani Chakravarti of Muralidhar Girls’ School. 


The elocution contest was a very interesting one and the judges, the audience, the 
organisers and the competitors themselves enjoyed the event greatly. A number of topics 
had been sent to the schools beforehand with the instruction that the competitors should 
come prepared to deliver a five-minute talk on any one of them by lots. During the contest 
as each girl came up, she was asked to pick up one of the five pieoes of folded paper lying 
in a heap on the table on each of which was written one of the previously given topics and 
speak on the one she had chanced upon. The performances definitely gave us the impression 
that we had some very good future debators and public speakers among our school girls. 
Twelve girls participated in the competition and here again, the first prize went to Nandini 
Sen Govt. Girls’ М.Р.Н.8. School, while the second and the third went to Parbati Bhatta- 
charya and Basabi Bhowmick respectively of Bethune Collegiate School. The judges were 
Mr. Roma Gupta, Mrs, K. Karlekar and Mr. S. C. Chakravarti, 


A large number of school children, about a thousand per day on an average. from 
schools in and around Calcutta visited the Fair during the threedays. It was delightful for 
us adults to see the bright eyed, enthusiastic girls in their different coloured uniforms moving 
about in the ‘college building filling 16 to its maximum capacity and to listen to the young 
scientists who never seemed to tire out in explaining, over and over again, their handiwork. 


The closing funotion took place on the 4th February with Dr. D. H. Ohakravarti as 
Chief Guest and speaker and Mrs. №. Das, distributing the prizes. We thank very sincerely 
all those who helped to make the Fair a success. The judges and the Chief Guest who took 
off quite a few hours of their busy time to come here at our request, the school authorities 
who by encouraging teachers & students, made it possible for us to hold the Fair, the 
teachers who with their constant help and guidance, made the event successful, the students 
who so enthusiastically participated in the different contests and also the visitors who made 
everyone concerned feel that 16 was worthwhile organising the Fair. 


We regret that, on account of the lack of financial assistance from the р.Е.Р.9.В., 
we have been unable to meet many of the commitments to schools and that the prize bonds 
have not yet been issued. We are however, sure that school authorities and pupils will 
overlook &he delays and inconveniences in a spirit of understanding and help us to continue 
holding the Fair which has become such an important annual institution for our schools. 


For convenience of future participants we are printing below the criterea on 


+ which 
eloaution and exhibits have been judged. 
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I—Elocution Points 
1) Expression— 35 
a. Language—clarity, beauty, appreciation 
b. Delivery—manner, voice, deportment. 


2) Matter— ” 
а. Arrangement—Clarity, logicality 
b. Depth and attitude. 


с. Facts, specific issues 


3) General impression— 
20 


II Exhibits 


Scientific Approach Ms 
points 
Does the problem involve soientifio and methodical thinking ? Has there b 
orderly analysis of the problem ? Does the experimental approach to the ioni re шар an 
itself in the collection of data, accuracy of observation and establishing of Pm manifest 
the project illustrate the cause and effect relationship ? Does it eges controls ? Does 
or better understanding of facts or theories of science ? These and man вл improved method 
should occur to a person and it carries the biggest weight in хярын such other questions 
Originality 5 
points 
Does the exhibit show Originality in its planning and : 
execution ? Weight sho 
5 uld be 


given to an ingenuous use of materials and of collections, if a scientifi 
ра Ше ; 
viewed from the exhibitor's class-level. purpose is served as 


Technical Skill and Workmanship 3) 
points 

Does the exhibit give an evidence of skill, perfect workmanship and neat ion ‘ 

Handling, preparation, mounting of material, proper labelling should at execution ? 


attention. receive adequate 


Thoroughness 
10 points 


Does the exhibit carry out the performance it is intended to? D i 
enough to display the prineiples in a manner that every one can Be ee it perform well 


Dramatic Value 
10 point 


Has the exhibit been displayed attractively ? 
( Contd at the bottom of next page ) 
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ADVISORY COMMITTEE 


A meeting of the Advisory Committee of the Department of Extension Services was 
held on the 3rd March, 1966. Twelve members, including the Chief Inspector of Women's 
Education, Inspector of Anglo-Indian Education and District Inspeotresses of Howrah and 
Midnapur attended. Mrs. М. Das, Principal of the Institute of Edueation for Women 
was in the chair. 


The agenda of the meeting inoluded a review of activities of 1965-66 and planning for 
activities in 1966-67. The great success of two items, viz the National Integration Day 
and the Science Fair was specially commented upon. The members felt that both of these 
deserved to be annual events. The stopping of even the small central help of Rs. 700/- only 
for the Science Fair was deplored and it was resolved that the Government of West Bengal 
should be approached to come to the rescue of the Central Science Club of the Institute 
with a minimal grant of Rs. 500/- only per year. It was also resolved to apply for a 
similar grant for observing a National Integration Day every year, 


The problems of Teachers’ Quarterly whioh had fallen into bad financial straits on 
account of a compulsory cut in the publications grant from the РЕРЗЕ was discussed and 
it was resolved that Mrs. Das, Principal of the Tnstitute and Mrs. Dutt, Chief. Inspector, 
Women's Education should approach the Director of Public Instruction for a speedy decision 
on the matter. It was pointed out in this connection that two years had passed since the 
Department had first opened correspondence with the D.P.I. on this subject. 


So far ав the training courses and workshops were concerned, the subjects suggested 
wore Bengali, English, Hindi, General Science, preparation of audiovisual materials and any 
other subject that participating schools considered to be important. It was also resolved 
that the custom of holding readings of seminar papers by headmistresses should be continued 
in 1966-67 and the subjects suggested in this connection were : school tiffin, school coopera- 
tive stores and analysis of the syllabuses of English for various school clasges. 


(from p. 12) 


Exposition - 10 points 


Does the exhibitor understand the principles? Does the exhibit represent real 
study and effort 7 Has her knowledge of science increased due to the project undertaken 
by the student ? 

The points mentioned against each of the above items are again merely suggestive 
and can be modified by adjudging them in‘any way they deem fit. 


— 


“NATIONAL INTEGRATION DAY 


* 


It has become almost clichetic to describe the matter of nati i + ny - 
ав a “problem” but that the problem may raise its many Uo era NA 
was realised by the workers of the Department of Extension Services ое 
up the programme of holding в “National Integration Day" fcr school pupil P ВЕ 
help of a special grant received from the DEPSE in 1963-64. 2 Реджо ndhe 


Tt was felt that the beginning of the year, just before schools settled d 
serious work, would be-an ideal time for observing the Day which was proposed + MUR 
from 10 А.М. in the. morning to 2-30 Р.М. in the afternoon. ENT hia E o be held 
school teachers’ strike held in the beginning of the year upset all the pl у, the secondary 
for January prepared by the Department. plans of activities 


Then ib was proposed that the programme should be held early in 1965. A 
ing of the heads and representatives of a large number of schools in Calo: A meet- 
suburbs was held on the 19th August, 1964 at the Institute of Education d = and the 
under the chairmanship of Mrs. N. Das, Principal of the Institute. Mr pious ps Women 
of Anglo-Indian Schools was present at the meeting. It was tentatively d ‘aes nspeotor 
“Day” would be held on the third Saturday of January 1965, and th ecided that the 
drawn up in four parts as following :— 5 € programme was 


1) Variety Entertainment—each participating school to provide a short it ЦЭН 
ssion to the religion, culture or manners and customs of people са giving expre- 
India or, generally, on the theme of ‘Unity in Diversity? В in any part of 


2) Pageant — 8 costume procession of the participants in the entertainment 


3) Canteen — each school to exhibit and sellin the canteen i : : 
regions of India. items of food typical of different 
4) Exhibition — schools to contribute albums, charts, f 
any of the following themes — р пой or обед сеща on 
a) Unity in Diversity in India, 
b) Civil Defence Through Mutual Cooperation. 
c) Visual representation of characteristic trends in religion, culture, manner, 
of nationals or naturalised citizens in any part of the country, 8 and customs 


oa 
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The day would start at 10-30 A. Мот В the opening of the exhibition and continue 
up to 2-30 P. М, when the pupils would break up fora short period of social mixing before 
final dispersal. A proforma was accordingly issued to schools and very favorable: ‘response 
was received from a large number of them. Schools which would not be able to participate 
actively in the programme were requested'to send their pupils as spectators. 


Unfortunately, however, disturbances broke out again in the. beginning of 1966 
which made it impossible for the programme ‘to be held. Another conference of heads and 
representatives of girls’ secondary schools was held in September, 1965 to decide the fate 
of the proposed programme. This meeting came to the conclusion that, in view of the great 
need for developing a sense of integration in the youth of the country, a last ‘attempt should 
be made to held the Day in January, 1966. The idea of the canteén was given up in view 
of the state of emergency in the country as well as of the Guest and Food Control Orders. 
The date was fixed tentatively ав: the 29th January, 1986 and it was decided that 
Sri В. L. Sinha, Education Minister. West Bengal, should be requested to preside. 


Fortune seemed to smile on the organisers this time and, on tho morning of the 
29th January, 1966, at 10-80 А.М: Mrs. N. Das, Principal of the Institute of Education 
for Women started the day by opening the exhibition. The exhibition, a poor one from the 
point of view of the number of exhibits, was distinguished by the high quality of a few, 
specially, of the panoramio model of “Unity in Diversity” presented by the students of the 
Government Girls’ M. P. H. S. School, Alipore and the posters prepared by the Bethune 
Qollegiate School and Beltala Girls’ (Day) School. 


The cultural programme, contributed by twenty one schools in and around Calcutta, 
“сай with a pageant of the participants dressed in colourful costumes of people froni almost 
all parts of the country marching together to the tune of Tagore's Song—'Hay more 
chitto—’— “Awake, my mind, on the shores of this sacred ocean of great Indian humanity”. 


Then the following items were shown one after another— 


1) Ghrist’s Birth in Dance and Mime—By St. Teresa’s High School 

2) А Muslim Wedding—By Sakhawat Memorial Govt Girls’ School 

3) Bengali Brothers‘ Day—By Bethune Collegiate School 

4) A Bengali Brata— By Narikeldanga Girls’ School 

5) A Bengali Harvest Dance—By Govt. Girls’ M. P. Н, 8. School, Álipore 
6) The Festival of the “New Rice" in Bengal—Khanpur Girls’ School 

7) A Bengali Folk Song—By Bally Banga Sisu Balika Vidyalaya 

8) Santhal Dance—By Kalighat Mahakali Pathsala 
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9) Manipuri Dance—By  Binapani Purdah Girls' School 


10) Goan Folk Dance—By Loreto, Bowbazar, - 

11) Kashmiri Dance and Song—By 8. 8. Jalan Girls’ School 
12) Rajasthani Folk Dance—By Marwari Balika Vidyalaya 

13) Garba Dance by — The Caloutta Anglo Gujrati Girl's School 
14) Konkani Folk Dance by — Loroto; Sealdah. 

15) Konkani Fishermen's Dance by — Beltala Girl's (Day) School 
16) South Indian Costumes and Music by —National High School. 
17) Bharata Natyam — Бу Jagatpur Rukmini Balika Vidyalaya 

18) Armenian Folk Dance — by Davidian Girls” School 

19) A Scottish Danco—by Queen of the Missions School 5 

90) All for the Country (As one in heart and mind") by — Batanagar Girls’ M.P.H.S. 


School. 
91) Song and Danee— Let the courtyard of the Mother's holy temple shine in Glory 
today"—by Loreto, Sf. Mary’s, 


The pageant started at 12 Noon, punotually, on the arrival of the Education Minister 
who stayed on for full three hours to the twenty first item of the programme. At the end 
he stood up to tell the girls how impressed he was by the magnificent effor& put up a 
such young people. 


A colour movie picture has been taken of the occasion and shows will be arranged o 
request for teachers and students. n 


Tt was a hot day for January and the college canteen as well as the cold drinks and 
ice-oream stalls put up in the campus specially for the occasion did roaring business. It 
was felt by all that this programme should become an annual event for schools j 


-- 


EXPERIMENTAL ‘PROJECTS 


[Given below are the plans of two experimental projects submitted, in February, 1966, 
to the Regional Training College Bhubaneswar, for recommendation for financial assistance 
from the N. C. E. R. T. Inthe previous year, four projects forwarded by this Department 
through the Regional College had been approved by the М. С. Е. R.T., the plans as well 
as reports of those projects had been printed in earlier issues of the Teachers’ Quarterly. 
We are now printing these two plans in the hope that other schools may be encouraged to 
un егваКе similar projects for themselves. | 


A 


Name of School :—Sakhawat Memorial Goverment Girls’ School. 
Name of Project :—Improvement of the Teaching of English Vocabulary 


Problem :—The lack of sufficient knowledge in vocabulary has сапвей в problem which is 
- especially detected in the higher classes. The students’ ability to recognise 
and use words is poor. This makes serious setback in the comprehending of 
unseen passages and writing of original compositions. Therefore The specific 
objective is improving the vocabulary of the students. A distinction 
should he made between recognition and active or usable vocabulary. The pupils 
should be taught the appropriate prepositions where necessary. Spelling should 
be taught.- 


Procedure :— 


1. First an exploratory test will be taken to test the pupils’ knowledge of voc 
expected to have been learned by them. The teacher will make a vooabulary list 
consulting the former text books and rapid readers. More words and СН i 
in their text books, rapid readers and unseen passages during the year will be. added to 
&his list from time to time. 


abulary, 


9, Meanings of the above words and phrases will be given in English and if the English 
meanings are too difficult, Bengali meanings will be given. The use of the word 
illustrated in suitable sentences. To form the habit of using the dictionary the pu il 
will be told to look up the dictionary. SERS 


s will be 


3. The meanings will be learned for homework and regular checkings will be done in 
class. 


4, They will make at least ten sentences per week with the most useful active words learnt 
in the week. 
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5. They will be made word conscious, (8) by being pointed out the methods oi transforming 
the words into different parts of speech: е. g- exceed, excess, excessive, excessively. 


b) by word analysis: e.g. bi (two ) biennial, bicycle, mal ( bad ) malpractice, 
malnutrition. 


(c) by making opposites by changing the suffixes and prefixes : e.g. happy, unhappy. 
faithtul, faithless, obedient, disobedient, legal, illegal. 


6. a)  fnsreasing the vocabulary by teaching new words, e. в. the antonyms and 

synonyms of completely different „words: 
beautiful, ugly, straight, crooked - 

b) Using the same words with different meaning e.g. » 
bow, tear, row, present, box, grave, bank etc. 

c) What are the cries of the different birds and animals :— 
duck, dogs, cats, eto. 

d) Helper, one who helps, player one who plays. 

e) Give 5 special words to be usedin Mathematics. Geog 5 

р raphy, History, Sci 
Oricket, Football, Hockey. Tennis, a hospital etc. 5 istory, Science, 
7. в) 


Confusion in meaning of words will be removed e.g. 
vespectable—deserving respect, 
respectful—showing respect. 


beside, besides, adapt, adopt 


b) Some common proverbs such as, a stich in time saves nino R 
. Rom T 
a day, will be taught. 9 was not built in 


8. ‘They will read atleast three rapid readers and colleot new words and Diigo 

9. A liat of library books will be given. They will be required to collect words and h 

Short questions will be given to check whether they are reading the hooks Bi pg 
ot. 


10 ‘The pupils will learn to define objects and actions with the help, cf оса 
bulary charts. This will be particularly suitable for class УП and vooa- 
& VIII. Some marks 


will be set apart for vocabulary tests in the Terminal Tests 
tions. à and the Annual Examina- 


Vocabulary will be taught throughout the English periods and one ext 
га 


be used specially for vocabulary teaching and testing. period will 


Er. 


я 
ye 
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Evaluation :—Ав teaching and tssting will go on simultaneously, the test results will 
show whether more words are being learnt, It will be observed (i) whether 
the pupils can understand the reading materials supplied to them 
(ii) whether their interest in the English story books increase. 


We have been doing the kind of work described above for two years in class IX. Now 
we want to extend it to other classes namely from class VII-X1. Many work sheets and 
test papers will have to be constracted and printed. - 


This will involve the cost of paper and printing amounting to Rs. 800/- 
"в 
Name of School :—Raj Kumari Santnamayee Girls’ Н$ МР. School, Tamluk 
Dt. Midnapur. 7 
1. Title of the Project :— 


Adjustment of the structural approach to the teaching of Engli 
English to th ire- 
ments of class text books in classes III— VIII. hater 


Difficulties :— 

a. There are three different series of the text books.—The Peacook English Readers i 
classes IIl, IV, V. Parijat Readers in class VI. ‘Deepak Reader in class VII & ur 

b. Only one series has teachers‘ guide (i. e. Deepak Readers) bnt others haye none ‘ 

o. Tt is not possible for us to follow a single series of structures without makine УНЫГ 
ments to the different sequences followed in the different series of text books just- 

d. The progress of test book reading is very slow because of the difficulties of adjustment 
and the books can not be finished in one year. As a result children fall into dificul- 
ties in following their studies in the next year, also when they sit for the U 
Primary Examination at the end of class IV. pper 


2. Aims and objectives :— 2 
2 Ён <i они а вечи periodically with the 
SEU ий дии eue ВН ане 
iii) a visual materials, dramatisation and recitation to enable them to understand 


iv) Tointroduce practical desk work so that they may use the lan 
guage i 
through drilling and reading of text books. PP, materials, learnt 


v) То сгеме sufficient interest so that they takeinitiative in trying to understand 
: a 


ciate and read outside books. аррге- 
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3. Procedures :—. ` 


i) Separate periods will be alloted for drilling, dramatisation, recitation and other practi- 
cal work- 


ii) The teachers will prepare their own schemes by grouping lessons into units for oral 
drilling in such a way as to prepare them for the reading materials to follow. Language 
drill will be used before starting the reading of text books to give the children 
adequate understanding of the language materials used in that particular unit. 


iii) The drilling will be consolidated with pictures, flash cards, audiovisual materials 
and also through dramatisation eto. 


iv) Then the relevant units of the text books will be studied in rapid reading technique and 
for comprehension. 
Similar practical work with audio-visual material will be done on the text book lessons 
in the manner as indicated in (iii). 


v. a) Allotment of lessons of classes III 4 ТУ per week (6 periods) One double period-oral 
drilling followed by a single period for consolidation- and then one double period for 
text book reading followed by a single period for consolidation. 


b) Allotments of periods for classed V & VI per week (8 periods). Two double and two 
single periods will be used for work as in classes IIT & IV and two extra periods for 
more reading and writing. 


c) Allotment of periods for classes VII and УПТ. (12 periods) Bight periods will be 

used for work as in classes V & VI. 4 extra periods may be used for library work, 

- encouraging the students to read and write unseen passages, оп translation, story 
building, essay writing, letter writing eto- PME 


d) In each case, all the different types of work will be integrated round single sets of 
language materials. 


4. Evaluation of children: —In reading drilling and-practical work each child will be 
required to take active part— the teacher will evaluate them by keen obrervation. Ав 
the children will work in group the teacher will observe group progress and maintain 
group graphs. In olasses VII & VIII the students will be encouraged to maintain per- 
sonal graphs. This will encourage them also toimprove their work. Examination 


това в will be observed for improvement or set back. Average results will be compared 
with the average results of previous years. 


5, Evaluation of the Project: It will be made by observingand analysing the progress 
4 що children under the experiment. Procedures will be modified as required on the 
basis of these evaluative measures, In case of improvement further improvement 
will be sought for, in case of Setbacks weaknesses will be found out and removed. 


(continued at the bottom of page 24) 


SELECTION 


CREATIVE WRITING IN JUNIOR HIGH SCHOOL 


( Exerpts from an article by J. Derwood and Elizabeth Rose in 
Educational Leadership. ) 


эе Throughout the junior high school years, the bulk of the Writing programme 
ilt upon the personal, first hand experiences and observations of young people, 
should be built up Я couraged to begin with what he knows and has experienced. Any 
The student should sibus D be 12 or 13 years old has much $0 write about that is 
young person e. rx $0 his contemporaries, much that should be important 6 
important о nia individual reacts to people, places and events in terms of what h 
teacher Since А ast, we know that each student's writing will be different from 
experienced 19 MTM the rich store from which the adolescent 
other. We a XN. never runs low because as he lives, he replenishes, 
of personal Wc the young person to see the importance of his dail 
i ol ЖОН about it in such a way that others wilI listen and want to 
o 


о his 
е Нав 
every 
draws his writing 
It is the business 
y living and learn 
write too ... 


Here ara ...possible topics to guide junior high school st 


udents in selecting subjects 
close to their own scs» ien . 


1. A trip I once made to a new ( or a familiar ) place. 


Af rite family story, one that I have heard often and know well. 
9. avou 


3, А game I like to play. 
4. A holiday I enjoyed (or failed to enjoy). 


Troubles with mowing lawn, baby-sitting, delivering Papers, 
5. rou 


making a bed, cooking a 
meal. 


6 Whata close observer can seein the woods. 


7. Making some money. 


free he — 16580 
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8. Trying to settle down to study. 


93 


10. 


An interesting visitor who came to my house: 


The first time Т went shopping for clothes alone. 


_... . Just for variety, a teacher may encourage а young group to take the wings of 


situations at tbe following :— 


fancy and imagine such impossible and curious 


Imagine that you are & star creature and take a visit to this world. Tell of your 


surprises. 


Tmagine that you haye a space-ship that can take you to another planet. Tell of your 


experiences: 


Tmagine that you have an animal that can talk. Tell of your experiences with this 


animal. 


Imagine that you have a pair of sevan-league boots. Describe a day’s adventures in tima 


and space. 


Imagine that you can put on a special pair of glasses and see a thousand years into-the 
uture. Dascribe a scene that you might witness. 


Imagine that you are an inch high or three times your size. How would the dimen- 


sions of your present world seem to you ? 


Imagine that youcan make yourself invisible by using a magic fluid or by putting on a 


special garment. Describe your adventures. 


re very helpful iu stimulating creative expression... with 


Certain projective techniques a 
estions such as the following encourage descriptive 


the younger andolescent 8088 
writing :— 


Blindfold yourself and ask someone to hand you an object that he chooses. after 


you have examined the object carefully without seeing it, write a description of the 
object, before naming 15» 


Describe the sound of the footsteps of two members of your family, 


Describe the face of a person that you know intimately. 


Desoribe the colour and texture of & favourite garment. 


со 
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Describe the sounds of a party, a game, a pep rally you have attended recently, 


Describe the odors that come to you approach the school cafetaria on a particular day. 
The older student is often capable of handling description, based оп seeing from a 
point of view or from a point of time 


Write a description of a place, such ав your own backyard, telling how it looked to 
you when you were six years old and how it looks now. 


Write a description ofa favourite toy telling how the toy looked to you when you were 
a young child and how it looks now. 


Write a description of a trip you have taken frequently since you were younger. Tell 
what you saw when you made the first trip and what you see now. 


When you were small, did your parents expect you to do things that seemed to Sem 
unreasonable ? Do these things now seen not to have been unreasonable? How do you 
account for your change of feeling ? . 
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REVIEW OF WORK 


The quarter under review was a time of the year 
which has been repeatedly disturbed by different kinds 
of occurrences during the past three years. Having profitted 
from experience, this year’s activities of the Department 
had been planned to complete the regular annual func- 
tions before the opening of the sessions of the West 
Bengal Legislative Assembly and Council in February, the 
16th. By doing this, we were able to save the yearly events 
but not the day to day commitments. 


The four experimental projects running in two urban 
and two rural schools suffered badly from the loss of more 
than two months of teaching days. 
disturbances and the privations suffered on account of the 
high prices and scarcity of food and many other essential 
commodities aid further harm to the prospects of studies, 


The excitment of the 


(Continued from page 90) 
1. Estimate of Expenditure :— 
1, Flannel Board 8'X9'—6 @ Rs. 95 each —Rs. 150.00 
2. Flash cards :— Rs. 95.00 
3. Equipment for Dramatisation :— 
(i) Small stage with all furnishings and Puppets : —Rs, 950 00 
4. Simple Rooks :— 50 @ Rs 2/- per book 
Total :— 
The schoolis prepared to bear 259) 


= Rs. 100.00 


Rs 525.00 
of the total expenditure. 
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Rs. 300 
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` of all schools. 


FOREWORD 


Schools have to face many problems—some of them are difficult and baffling. 
There are special difficulties of different schools, as well as common problems shared by a 
large number of schools. 

We know all about the major problems of schools. But we rarely come to know how 
these difficulties are being tackled by individual schools. We have come across schools 
which have found remarkable ways out of difficult situations. But, these are not known to 
other schools and therefore, they cannot learn by each other’s experience. 

Running a hostel, for example, is an extremely difficult problem in these days of food 
shortage and rising prices. Even the mid-day tiffin presents considerable difficulty when the 
children do not come from well-to-do homes. Once we discussed this problem with à number 
of teachers, who came from boys’ and girls’ schools in different villages of the Midnapur 
district. It was a most pleasant surprise for us to find that а fair number of schools were 
conducting various projects and activities to augment their food supply in the hostel (where 
there was one ) or for tiffin for teachers and pupils. 

There were schools that ran small fruit and vegetable farms, cultivated fish, bred 
poultry or kept cows. Some maintained bee-hives. 3 

Teachers and pupils shared in the labour as well as the produce of the farm. We were 
told thatthe pupils participated in the farm-work, in addition to their full load of normal 
school work, not only willingly, but often gladly and enthusiastically (particularly when the 
work was in connection with some specially tasty item to be added to their menu.) 

Schools in urban areas of course, rarely have the good fortune of Owning sufficient 
land for growing fruits and vegetables, even ona modest scale. But some of them adopt 
other means for the same purpose. We have come across urban schools that raised es 
by collecting and selling old newspapers, bottles and tin, by running co-operative book а Е 
stationary stores, selling the craft work of its Pupils, so on. Some Schools used the Эл 
funds raised in this way Гог improving the tiffin of the children while others diverted it 27 
the improvement of cocurricular activities or provision of some special amenities бос 

Examples may also be cited of various other types of o à 
by different schools. 

Some of these are in connection with the improvement of academic work 
are attempts to raise the standard of cocurricular activities or solve some spe 
( like the instances mentioned). 

We are always glad to know about these outstanding school practices 
are also glad to publish them in the pages of Sravani and Teachers? Quarterly 


utstanding practices followed 


5 while others 
cial problems 


and we 
for the benefit 


Nalini Das, 


Sakhawat Memorial Government Girls” School 
by S. Banerjee 


Dear Mrs. Karlekar, 

Thank you for your letter dated the 3rd May, asking me to write a report of the 
special activities undertaken by us. You have already published an aceount of our 
activities in March 1965 issue of the Teachers’ Quarterly. We are trying to improve upon 
these. Some modifications have been made in the light of our experience. In general our 
aims have remained the same. Written in detail each item should make an article, which I do 
not want to write now. 

Itis true that we are detecting new problems and weaker areas of our work. Our 
minds have been occupied by some thoughts, such as 'how to get better co-operation from 
our girls in the curricular and co-curricular activities, re-organising the co-curricular acti- 
vities for effective character building, teaching vocabulary in class XI and other classes 
teaching prepositions in class XI and other classes, replanning the teaching of Bengali 
composition in classes VII and VHI, so on and so forth. Some of them are still 
in the thinking stage and writing reports on them is out of question at the moment. 

I had already written an article on ‘morning assemblies in our school’. 1 am enclosi 
that with this letter. You may use it as you think fit. | Puig 


Morning assembly in our school 


We, like all other schools, always have had additional activities, some of th 
for example, the morning assembly had been done mechanically. We said to ourselves SA 
not make it more purposeful and effective, We analysed our A ы 0 

objectives 1 
procedures. J and determined our 
Lu Ehe amb parade, НЕ watching of the pupils at the place of assembly in silence and 
in an orderly manner is a practice in discipline which by itself is profitable to our pupil 
who can hardly stop talking. pupils, 


2. The whole school standing together and singing the national anthem ога patriotic or 
devotional song creates a sense of unity among the pupils and a pride in the school 
3. The assembly provides the head with the opportunity for raising the tone of the school : 


a) by making a short inspiring speech or telling a suitable anecdote 
b) by mentioning instances of good conduct and commendable activities of the pupils т 


school and outside. 
c) by praising successes at competitions— participation in which may or may not had been 


sponsored by the school. 
9) E QUI ee cae Ru ofthe ex-students, prizes and Scholarships won and 


positions of honour and responsibility obtained by them. 
c) and d) also help to create pride in the school. 


cm es 


Я 
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4. By Remarking on the most important current news such as the death of a distinguished 
person, the election of a new Prime Minister, the communal riots, the riots over the 
language and food problems, the girls are taught to show proper respect to our great men 
and women. By condemning the lawlessness and violence let loose at the riots, the ugliness 
the horror and the unjustifiable destruction caused at these events are impressed on the girls. 
This is an attempt to form mature and constructive attitudes. 

5. Making announcements at the assemblies saves the time and trouble of sending notices 


to every class room. 
6. By explaining the school rules and policies concerning the pupils, the head can reduce 


confusion and enhance co-operation from the girls. 
Below are a few examples : 
a) The facility of having the school bus sent for each and every participant of the prize 
day performance had to be withdrawn for some very good reasons. Some of us held that 
the girls were very irresponsible and they would never take the trouble of coming by them- 
selves and the performance would fail. At the assembly the reasons for not sending the 
school bus on the prize day were explained to the girls and their sense of responsibility and 
loyalty to the school were appealed to. Contrary to the misgivings each and every girl 
turned up in time, and they have been doing so on all the Prize days since then, 
b) At the fiag-hoisting ceremonies on the national days there were invariably cases of girls 
dropping down half fainted. One year the headmistress Spoke to the girls about this in the 
assemblies previous to the occasion. She told the Birls that they were certainly strong 
enough to stand through the ceremony of about fifteen minutes, and that the children 
offree India were expected to be hardy indeed. She advised them to саг well before they 
came to school early in the morning. А 
с) Annual promotions were always followed by some pathetic and annoying scenes 
At times controlling the plucked pupils used to be a rather tough job. Since the disgrace of 
making scenes has been explained to the pupils at the assemblies such cases have been 
very few. 
. For the proper execution of the project some planning was necessary, 
As the girls are very noisy and they can hardly stop talking, the importance of bein 
absolutely quiet for about fifteen minutes was first explained to them and they were b. 
whether or not they could observe silence for that short period, They said they could, Th 
teachers realized that they also should not speak. With some care silence and oed 
movement have been achieved. The heads and the teachers standing midway and d 
the parade has helped. g 
We do not have a hall and therefore assemble in the open under a tree, This is fi 
but voices do not carry. Therefore we have purchased a megaphone, 3 ne, 
Instead of the head's speaking all the time at the assembly, the girls have be 
encouraged to speak. It is amazing how well some little girls speak. This gives them ane 
practice in public speaking. 
(Contd at the bottom of p 30) 


FOR WOMEN—A DIFFERENT EDUCATION 
(Condensation of an essay by lra Majumdar submitted for the Seminar Reading 
Programmes of 1963—64) 


The answar to this question is “yes” though we do not believe that a woman's brain 
is in any way inferior to or different from that of a man. The creation of man and woman 
is designed by Nature fora definite purpose and there is no harm in accepting it as a settled 
fact. This division warrants development of manly qualities in man and womanly qualities 

.in woman, to a point contemplated and designed by Nature. Physical development of 
man and woman however, isnot our consideration, as it is more or less consigned to 
Nature. It has been proved that the natural division of mankind into man and woman 
is designed to operate automatically the dynamic force that lies dormant in each for selec- 
tion and better production, to minimise the struggle of life. An educationist can under 
no circumstance ignore Ше fact, and Е Не does, he does it at the cost of the efficiency 
and stamina of a nation, which will ruin the nation ultimately ; because when efficiency 
does not increase, it does decrease the stamina, and when the stamina is lowered the 
nation is weakened. Wrong judgment of educationists is sure to tell upon the nation as 
a whole. 

Education may be divided into two parts. (1) Pure knowledge involving general know- 
ledge including philosophy mathematics and subjects that contribute to regulate the behaviour 
in the social structure. This part is of common nature, beneficial for both the sexes, and 
the other part of the education involving utility measures should deal with arts and crafts 
neccssary for material development, to keep mankind in wealth and happiness. Here in the 
form education, division is necessary as in the utilitarian field there is a difference of capacity 
and need between the sexes which can not be ignored with impunity. 

Division of labour is essential, and the division should be qualitative and not quantita- 
tive. One should be trained for work for which he has got a natural propensity and aptitude 
which will compensate rigour with liking and efficiency and creative joy will be the reward. 
It should be noted that both the nature and structure of female body and mind are different 
form that of any man ; therefore in the field of utility the nature of training and aptitude must 
necessarily be different. 

Man has the natural gift of muscular power, therefore, he is fit to do the heavy work 
of lifting, fitting, management work requiring physical power; while, woman is more fitted 
to run а family, nurse a child, can feel the temperament of the child and aid him or her to 
develop a manly or womanly aptitude and the final touch or finishing depends on his or 

her education and surely the education should involve training in subjects, which can improve 
the traits necessary for each sex. i т 

The problem of female education has been made complicated with the idea, that both 
the sexes are equal in every respect having equal rights, therefore no distinction can be made 
between them, in the field of education. 


"в 
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It is necessary to appraise the present form of education, designed for women, in 
schools, colleges, and in the universities. It is not that they are not given useful education 
to help them in their home life. Further, a woman with the education which has been made 
available to her, can secure a job by displacing а’тап and hence she can not add anything 
to increase the National wealth. Thus the national burden is increased without amelioration. 
It is deplorable that women should struggle in the already overcrowded’ field of men, what 
nature has provided for a woman is that she will be given more to intuition than to intellect 
women have been made prone to intuition as men have been for intellect. The co-relative 
division that has been propounded by Nature for the life of mankind, is of sex with the 
division relegating intuition to women and intellect to men. By intuition we mean as 
explained by Henry Bergson. “It is the very inwardness of life that intuition I mean, instinct 
that has become disinterested self-conscious, capable of reflecting upon its objects and 
enlarging it definitely. That an effort of this kind is not impossible, is proved by the 
existence in man ofan aesthetic faculty along with normal perception.” Intuition makes 
woman fit for motherhood, and gives her the organising capacity for making a home, and a 
family, and if her training is otherwlse not hampered or directed to a wrong channel, she 
becomes a good administrator and can adjust to problems threatening interrupt the rhythmic 
flow of family life. Woman is endowed with the faculties of motherhood, she is not only to 
bear children but to nurse them, and to take care of them, as long they are not old enough 
to take can of themselves. This onerous duty, she is entrusted with by Nature, must be 
aided by education. In ancient Bharat sixtyfour branches of Art were taught to every girl, 
and in consideration of the present day needs, we can reconstruct those sixtyfour arts, and 
reduce them to a few vital ones, adding a few more to deal with the present day problems, 
with the central idea behind, that the family centres should be developed to become arts and 
crafts centres. Women of every family should be trained in some art or craft, to become an 
earning member in her leisure hours, with the help of electric power provided in every house, 
She will be trained for that in her school. Higher education for women can not also be 
neglected, because a woman at the helm of a family, should be the governing authority of 
the family. [tis better to shift the administration from the hands of men of the family into 
these of the women, who will be regularly trained to hold reins of the family administration, 
From her education, she should be well equipped to do the job, at the same time to set up 
and run the economic tradition of the family, by some art or craft of her liking for leisure 
hours. 

The European form of education has done more harm than good ; therefore Specially 
in the case of education for women, the European way should be teplaced by the oriental 
way, which is renowned for its rhythmic link with Nature. It is not that the war-like spirit 
to conquer Nature is not appreciated in the East, but to feel the pulse of Nature by 
concentrating on her activities in every step, like а research scholar, to find the principle 
she works on, and the law she propounds to keep it going, and thus to beeome one in heart 
and soul with the Nature; which has given birth to yogic system in India, and that is the 


science of sciences, and not a magical performance as understood in many quarters. It does 


work miracles with a fine reason behind, which is sometimes very difficult to explain, 
L] 
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The change over from British rule to self-rule in India, has created an impasse a 
confusion on the minds of the people. It is being felt very keenly in the field of education. 
The basic education propounded by Mahatma Gandhi, has not yet taken proper root and the 
principles af education adopted in the time of British Rule are still working formally and 
mechanicaly. The confusion must be adjusted back to order, by properly administrating 
education to men and women, according to their vital needs and allowing full scope for their 
dynamic growth. The that vaccum now exists, must be removed atany cost. The nation is 
feeling a blind urge of freedom vigorously, but the very vigour if not properly used and with 
a black market in its trail, will disrupt moral balance and lead to annihilation. The great 
physical power unleashed by India's freedom should be carefully harnessed for upliftment of 
the nation as a whole. The training of woman for the rhythmic development of their outer- 
most and the innermost qualities would be helpful in puting a check to the disruptive forces 
and harmonising them for national benefit. 


(Contd. from p. 27) 


The place of our assembly being a little away from our school we arem 
week only, to save time. But we feel it should be more frequent. 

The assembly is generally not used to criticise th 
shortcomings in studies. 

We firmly believe that 


eeting once a 


€ pupils’ conduct and or their 


assemblies help to raise the tone of a school, 


gi 
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SUMMER VACATION COURSES 1966 


The Summer Vaction Training Courses were held from the 30th Mayto the 12th 
June in two broad streams (2) Preparation of Instructional Material and (2) English. 
In the first stream the participants worked in groups for history, geography, science 
mathematics and Bengali to prepare visual materials in form of maps, charts, models 
as wellas teaching units of subject matter. АП the materials prepared were taken away 
by the participants for use in their schools. As the bulk of the reports of work were 
presented in Bengali we are printing only the ones written in English and reserving those 
in Bengali for Sravani. 


Geography 


The greatest difficulty encountered in teaching geography in schools lies in crea- 
ting clear conceptions of Ше subject. Even aftera class had appeared to а des 
soo dta ropo тееп presented thy tne atescher, they have known to have failed mierably 
in answering questions in recapitulation. Teachers must Tealise that students are not 
the Only ones to be blamed for this state of things and search for better пей Жан ВЕ багыг 
the subject matter. 

It is a. well known point of educational theory that people find it difficult to conceive 
anidea which is not part of theirexperience. The correct Way of teaching geograph 
therefore, would be to enable students to visualise what they learn from books. y, 

This point was discussed by the geography group in the Summer Vaction Trainin 
Courses with the topic “River and Its Work" for class X as teaching unit. g 

The first step in presenting this topic in a school in Calcutta would be to take 
the students on a field trip tothe “Strand” on the river. But as that would not give 
thema complete idea, we proposed that the effects of a “water flow” could BE dion 
in the school compound after a heavy shower, or could be created artificially by pouri 
water. Ideas of the origin of river basin, distributaries, estuaries and the пасо, x 
the river like erosion of river bed, transportation and deposition of silt etc. о 
made amazingly clear. . 

Some schools, however, might not have grounds adequate for making a waterflow 
and, what was more, the waterflow would not be adequate for demonstrating Ай the 
uses and functions of a river. Particulary, it would be^ difficult to show the ханаас 
contributions of the river, aided by earth movements of both gradual and violent 
types, in changing the pattern and features of the earth. Our group felt did RE 
features should be displayed through suitable models. Our main concern was that Е 
be within the reach of most schools, these should not Бе expensive, We terio 
decided to use paper pulp requiring the following materials— 1 co 

1) Plywood to be used as bases of models. 

2) Materials for paper pulp as following :— 

(a) waste paper, (b) glue, (c) white ink, poster colour and varnish, 
(d) modellaer, brushes etc. 


may be 
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А circular white cardboard is taken and marked. A magnetic needle is fixed 
to the underside of the cardboard with its N. and S ends coinciding with the marking 
On the top. This is now fixed inside a white transparent plastic box of a slightly 
larger size. А small Spring was fixed in the box over which the card could be placed. The 
box, when closed, proved to be a very good mariner's compass with the card swinging freely 
toa position and pointing North and South. This piece of apparatus prepared by school 
children would be worth keeping in any school laboratory. 

4. Osmosis—A novel and interesting demonstration of osmosis was done with an egg. 
It was first kept immersed in dil. Hel. After a time the hard shell was found to have 
dissolved. The Hcl is carefully removed and replaced with water. A few hours in water 
made the egg swell to a size larger than the original. 1 The semipermeable membrane 
covering the liquid substances of the egg allowed water to go in. 

Materials—2 eggs of the same size—one to be kept for comparison. dil Hel, beaker or cup. 


5: Electrolysis of water 
Materials—2 test tubes. 
battery 
wire 


shallow dish 


In the absence ofan electrolysis apparatus, the composition of water can be shown in 


the class by the following method. Slightly acidulated water was taken in a dish, 2 test 
tubes filled with water are inverted Onit. 2 pieces of wire are connected to the terminal 
ofa battery and the other ends inserted inside the test tubes. Gas evolve and collect in the 
test tubes. That they are Н, & 0, were easily tested and their volumes noted, also the 
terminals from which each gas was liberated. 

6. Experiments to demonstrate some properties of air 
To show that hot air is lighter than cold air— 

Apparatus—2 paper bags of the same size 
1 long stick or scale. 

The closed ends of the paper bags are fixed to the two ends of the stick and the centre 
ofitis kept hanging with a thread. The bags are kept Open, the open ends facing down- 
wards. А lighted candle is brought near the open end of the bag —the air inside gets 
heated and lighter thus disturbing the balance as can be seen from the stick not being 
horizontal any longer. 

7 Existence of air pressure 
Materials—1 boiled egg. 


aller than the egg. 

egg does not go into the bottle. A piece 
eggs held at the mouth, As the pressure 
ing and expansion of air, the pressure 
he bottle without any visible effort from 


——— 


» 
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8. Experiment to show the conservation of mass 

A candle is placed on one pan of a balance and equal weights are put on the other. If 
the candle is lighted, this pan is found to be getting lighter gradually, but if the candle is kept 
covered with а jar, the weight remains constant although tbe size of the candle is seen to 
reduce. Drops of water form on the sides of the jar, and tested with lime water, Show the 
presence of Co 2. 

9. Construction of a periscope 
Materials— cardboard, 
2 small mirrors. 

A hollow cylindrical tube is made out of cardboard. Two mirrors are placed 
parellel making an angle of 459, with the cylinder. Laws of reflection of light can be 
demonstrated with this apparatus at the same time making an interesting piece of Optical 
instrument for children. 


10. Different kinds of noises from a box. Experiment in sound, 
Apparatus— cardboard box 
twine 


small pencil 

A hole is made on one side of a cardboard box through this is inserted a waxed thread 
with a pencil tied at one end. The pencil remains inside the box. If the twine is stretched 
and rubbed with fingers, a noise is produced which changes with the size of the box. 
11. Weight lifting—air pressure 

Materials— long plastic bag 

some books 

The plastie bag is kept on a table with its open end pointing Outside. 
heavy books may be placed on the closed side of the bag. This heavy weigh 
lifted by blowing into the bag. Transfer of pressure is thus demonstrated, 
12, Cartesian diver 

Materials— 1 large bottle 

1 very small bottle 

The large bottle is filled with water and the small one Partially filled. The latter is 
inserted in the big bottle with its mouth downwards 50 that some air is enclosed inside + 
With pressure the small bottle moves up and down—This is a simple from of the standard 
cartesian diver experiment shown in science class. 
13; Rusting— three controlled experiments 

apparatus—3 small bottles with corks, 
shining nails. 

Children learn the value of controlled experiments and their power of 
increased In (1) Some water is boiled for a short time and then some nails are put ; 
the bottle, tightly stoppered—exygen dissolved or free is excluded. In(2) the dep a 
thoroughly dried and the nails put in and tighly stoppered— moisture is excluded. Tn (3 the 
nails are wrapped in a moist cloth and placed in the bottle and all three are left К Ар 


А number of 
t can be easily 


deduction is 


32 TEACHERS’ QUARTERLY 


The procedure for making the pulp was аз following—We ground the waste 
paper by hand, soaked it in water on the day before. Next day we made a smooth paste 
by mixing glue and white ink. One kg. of water soaked paper plus 500 grms of white 
ink should be mixed and boiled glue added till the substance. gets Sticky and becomes 
suitable for modelling. The models made with soft paste were left for drying. After 
drying they were coloured and dried again and then varnished over. Looking at our 
finished models of a river at different stages we felt that they could campare very 
favorably with those sold in the markets. 

The different features of topography developed asa result of different works of 
a river were modelled on different blocks as following :— 

Block I—Youngriver valley with different features—V shaped valley, interlocking 
spurs potholes, boulders, rapids, gorges, waterfalls incised meanders, intrenched mean- 
ders (after rejuvenation) and river terrace. 

Block И—Майше stage with typical features—wide river valley, tendency of the 
river to make curves, river cliff, tilted topography, slip off slopes, sloping spurs, 
shingle; 

Block—III—Old stage with typical features—meanders, ox-bow lake, 
levee, sand bank and deltas. 

Block IV—Birds foot deltas. . 

Block V—Alluvial fans (not associated with old age) 

Block VI—Lacustrine delta. 

Block—VII—Arcuate dela. 

Geography, asa science, deals with forms of 
influence that these forms exercise on the dis 
“other phenomena” we were naturall 
with natural relief. While 
obtain a true picture of the rel 
the continuous influence of 
ses in different countries, 


flood plain, 


relief on the Earth's crust and the 
tribution of other Phenomena. In the 
life of human beings 
d help students to 
emonostrating clearly 
ants and the human гезроп- 
aphy on mankind and human 


n inhabitants and their respon- 
acquire greater knowledge of these 
to show in our models how the river, in its diff 
Fi s ah | , in its different 
stages iens i by man for different useful purposes. These were as follows— 
imum аа. eee valley—dam, pipeline, hydel power station, reservoir, trans 
, > ght post and terrace cultivation. (If our model had been bigger, 
settlement patterns conld also have been shown 
Block II—Mat Е 
‘гс valley—canal, agricultural land, (If the model had been larger 


we could have shown develo у А 
pment of ind i ! Ё е 
ment patterns.) ustries with the help of hydel power and settle 


Block 1II— Old valley—agriculture. 


К ( Other features of human response could have 
also been shown in a large model.) 
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We also prepared a chart on important deltas in outline map of the world to 
show the formation of deltas in different parts of the world and cultivation of the main 
crops depending on the varied climatic conditions in these areas. 

A piece of experimental work done in this group was the preparation of a series 
of templates in fibre board for guiding students in making relief maps of Africa. It was 
decided that other continents would be taken up if this experiment proved successful. 

( Adapted from a report submitted by Mamata Kundu of Adarsha Balika 
Siksayatana.) 


Science 


The number of teachers attending in the science group was very small. Two 
teachers worked in Science every day while two worked both in the Science and mathematics 
"sections. 

It had been decided that apparatus making would be taken up during the cours 
and the teachers were asked to select whatever apparatus they wished to prepare. a 

The work done during the course, therefore, was the choice of 72 teache 
whatever they themselves wished to prepare, so that these could be used in class m 


teaching when they went back to school. The cheapest materials available were used 


119 Pinhole camera. 
Materials— 
square cardboard boxcandle 
glazed or oil paper— 

A discarded square cardboard box was coloured black inside. The Open sid 
covered with the glazed paper and a small hole with a pin was made on ty o e was 
A lighted candle held in front of the hole could throw its image on the RE YE e side. 
Change of size of the image with distance and clarity with size of the other hole op 
demonstrated. This experiment is interesting. but inexpensive and students can 2 > e 
conception of the movement of light. clear 


2. Mariner’s compass 
Materials— 
blade 
cork—large size 
bar magnet 
a shallow dish. 

A blade is cut into 2 lengthwise. One piece is magnetised by means ofa b 

It is then inserted into a large size cork. This is floated in water in a shallow pe 45391) 

takes up а position with the ends of the blade pointing North and South. . The cork 

and inexpensive apparatus which can be made by school children and will dr a A very easy 
of magnetism and the earth's magnetic field, also magnetisation. em the idea 


8. Mariner's compass— II 
Materials— circular cardboard, a magnetic needle, 
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Rust in (3) the absence of it in (1) and (2) will help children to conclude Ше conditions 
necessary for rusting. 


14. Magnetic field 
Materiais— cardboard 
Cu wire 
magnetic needle 
dry cells. 

Magnetic field can be easily produced by passing a Cu wire through а hole in а card- 
board and joining its two ends to a coil. Deflection of a compass needle when placed on the 
cardboard will indicate magnetic field. 

15. Destructive distillation of coal wood 
Some pieces of soft coal or wood are heated strongly in a pyrex test tube. Portion of 
the volatile products condense in a flash connected to the test tube, and a portion consisting 
of inflammable gases can be burnt by connecting a test tube. The principle of destructive 
distillation and the variety of products obtained can thus be simply demonstrated. 
16. Soap making 

A sample of soap was prepared with coconut oil was used as a colouring matter and 
sandal wood oil for perfuming it. The product obtained was good enough for class 
demonstration purposes. 


ИГ. Preparation of esters were also tried out. 
Ethyl and methyl salicylate were prepared іп quantities. 
English 


Some problems of teaching English were taken up in the second stream in the 
Summer Vacation training courses, 1966. Out of the thirteen teachers working in the stream, 
only two had studied "contents and methods of teaching English" for their B. T. Exami- 
nation. Of the rest, some were untrained while three who were trained, had not studied 
methods of teaching English in theirtraining course. Furthermore, none ofthem were 
acquainted with the structural, approach to the teaching of English. АП of them, however, 
were teaching English at different levels in their schools. They were, naturally 
faced with many difficulties in their work and the most common problem was that of 
teaching the tenses. 

The general experience was that pupils were able to use each tense in isolation, 
but were unable to write out composition pieces involving the use of several tenses. They 
became confused whenever tenses had to be combined or mixed. Measures, therefore, had 
to be contrived to impress upon the pupils the logical nature and sequence of the tense 
forms. 

In school, the tenses are introduced after the pupils have learnt to understand and 
use a number of structures. This may be followed by oral exercises in mixing tenses. 
The following type of work can be done with the help of a picture of children going to 
school and men going to office. 


AM 
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This is Sobha. 
€ She is going to school. 
This is Amita. 
She too is going to school. 
Are these men going to school ? 


р No, they are not going to school. 
П They аге going to office. 
* (Both positive and negative forms are used.) 


Shoba and Amita went to school yesterday at the same time. 
Many children came late. 
It was raining at the time. 
Did the school close early yesterday ? 
No, it did not. 
The children came out of school at 4 0° clock, 
The rain stopped then. 
Tomorrow will be Saturday. 
Children will go to school. 
They will go home early tomorrow . 
The school will close early tomorrow. 
These girls are nice children. 
w They go to school every day in time. 
Their teacher likes them. 
Shobha has some flowers in her hands. 
She has brought these flowers for her teacher. 
(“has” and “have” have been introduced in situations and them 
tense and past tense have been mixed) ‘i 
She does not bring flowers eyery day. 
She found some roses in her garden this morning. 
She picked them for hteacher 
(Future and present continuous have been mixed.) 
Shobha has flowers in her hands. 
She has brought them for her teacher. 
(*Has" and “have” the present perfect and the past tense hav 
She will reach her school in a few minutes. 
She will then put the roses on the teacher's desk, 
The teacher will soon come into the class and she will ask— 
lovely roses 7” 


present perfect 


e been mixed.) 


* Who brought thosc 


General exercises in the'form of completion tests may be set for testin 
ability to produce. Language stimulii in the form of completion tests may b 
by visual stimulii in the form of pictures for giving content to their responses 

The most important point for a teacher to remember is to 
recognise the fact that the tenses can be mixed and compr 


в the children’s 
© supplemented 


get the children first to 
ehend the mixing of the 
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tenses through real situations. Situations for further practice should be repeatedly 
presented through pictures, film strips. etc. After that the children may be offered 
language stmulii in the form of questions in which the language itself can be used to 
elicit key structures. Picture stimulii may be used with instruction to' produce correctly 
the tenses which had presented difilculties to them in the beginning. 

Techniques for achieving proper recognition of how the tenses are combined and 
logical analyses of why they are so formed, must be experimented upon with the children 
themselves. Failing this, correct production of combinations of tenses in real situations 
cannot be possibly expected from children. Once, however, they discover the secret of the 
technique of mixing, they will be naturally interested in handling them on their own 
initiative provided real situations are offered to stimulate them. 

Teachers of English must remember that—‘Sensation of reality supplies correction 
to thought by contact with things external"—and also the following— 


1) The frequency with which an item is practised is not as crucial as the frequency 
with which it is contrasted with items with which it may be composed. 

2) The more meaningful the material, the easier is it learnt and retained. 

3) Materials presented visually are more easily learnt than comparable material 
presented orally. 

4) Conscious attention to the critical features of the skill often facilitates learning. 

5) The more kinds of associations are made per item, the better is the learning and 
retention. 


А few samples of completion question-answer items and substitution tables 
are given below— 
1. The sun usually SHINES brightly here. Yesterday it brigh 
A MESS t 
and it has 220220) brightly all day today. PENS 
2. Mr. Wilson always HANGS his coat in the closet. Не... -. it ther 
think he has ... ... it there every day this week. г рта 
3. The secretary usually LEAVES at five-thirty, but yesterday she ... ... at five о’ clock 
It’s the first time she has ever ... _, so early. x 
4. My wife seldom MEETS me at the station. However. she ... ... me there yesterday 
Tn fact, she has ... .. . me there every day this week. И d 
5. The policeman STANDS in a different place every day. Yesterday he in front 
of the drug store. However, he has never .. ... in the middle of the street before 
6. The boy usually STRIKES the bell with a hammer, but yesterday he it swith his 
foot. Т didn’t know it could be _. _ that way. мг. 
7. Mrs, Jones rarely SITS with her husband. This morning ве... with the Smiths. 
‘She has ... . with them quite often. 
8, They usually HEAR Ше program on short wave, but yesterday they ... it on a local 
station. They thought it could Бе... „ only on short wave. 
9, They usually HOLD the meeting in the school, but last week they ... ... it in the park. 
and next week it will Бе... ... in the park again. 


Ф 


уб 


10. 


= 


10. 


Фры 
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Hunters usully SHOOT dear with'a rifle, but this man... ... one with an arrow. He 


said he had never ... ... one witli a rifle. 


Do yon ever hide in the garage ? 

Do you ever lie on the rug ? 

Do you ever speak through this tube ? 
Do you ever weave with this wool ? 
Do you ever freeze ice cubes ? 

Do you ever wake up at five ? 

Do you ever swear in French ? 

Do you ever grow tired of it ? 

Do you ever fly to Dallas ? 

Do you ever slide on the pavement ? 


Have you fed your dog ? 

Have you wound your watch ? ' 
Have you taken your medicine ? 
Have you bought your book ? 
Have you spent your money ? 
Have you read your lesson ? 
Have yau found your pen ? 
Have you met,your roommate ? 
Have you done your homework ? 
Have you written your letter ? 


Please shut the windows. 
Please send the checks. 
Please cut the cards. 
Please beat the rugs, 
please sweep the stairs. 
Please spread the blankets. 


7 Please feed the birds. 


Please buy the groceries. 
Please deal the cards. 
Please dig the holes. 


Mary SAW something she had never ... ... 
Mary SAID somethlng she had never ... 


— Yes. Гус hidden there many times. 

— Yes. I’ve lain there many times. 

— Yes. Гуе spoken through it many times. 
— Yes. I've woven with it many times. 

— Yes. I’ve frozen them many times. 

— Yes. I’ve woken up at five many times. 
— Yes. T've sworn in French many times. 
— Yes. I’ve grown tired of it many times. 
— Yes. I’ve flown there many times. 
—-Yes. I’ve slid on it many times. 


—Yes. I fed him this morning. 
—Yes. I wound it this morning. 
—Yes. I took it this morning. 
—Yes. I bought it this morning. 
—Yes. I spent it this morning, 
—Yes. I read it this morning. 
—Yes. I found it this morning. 
—Yes. I met him this morning. 
—Yes. I did it this morning. 
—Yes. I worte it this morning. 


They’ve already been shut. 
They’ve already been sent. 
They’ve already been cut. 
They’ve already been beaten. 
They’ve already been swept. 
They’ve already been spread. 
They’ve already been fed, 
They’ve already been bought. 
They’ve already been dealt. 
They’ve already been dug. 


before. 
... before. 


Mary DID somthing she had never. ... . before. 
Mary ATE something she had never ... ... before. 


Mary HEARD something she had never. ... 


... before. 


Mary MADE something she had never. ... -.. before. 


REVIEW OF WORK 


In this extremely disturbed state of West Bengal, schools were able to start 
working on their January—June term only from the 7th April, 1966. There has been 
since then, a heated controversy about whether it was the Government or the teachers 
who were responsible for the prolonged blank in education. We have to pass our opinion 
without apportioning blames. Concerned as we are with the schooling of girls and having 
observed, as we have, how the girls’ schools were the first targets in unruly closure 
demonstrations, we could not but feel that the judicious action of the Government in 
closing the schools indefinitely had prevented the occurrence of untoward incidents, 


The happenings ofthe preceding months had their impact on our activities, 


firstly 
by bringing day to day work 


almost бо а total stoppage for the whole of March and 
secondly by affecting participation in the summer vacation conrses. The B.T.Examina- 


tions having been postponed on acount of an examination-boyeott movement by college 
teachers the hostel of the Institute could not be vacated for participants from outside 
Calcutta. Then, a number of schools had their holidays curtailed to make up for the lost 
days in February and March. As a result only 24 teachers from 19 schools joined us 
in the workshops. 

We are, however, happy to have stuck to the course of sanity in the midst of the 


lunatic currents and have been amply rewarded by the quality and quantity of the work 
put in by so few in such a short time. 


Kalyani Karlekar 
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7. Mary SANG something she had never. ... ... before. 
8. Mary DRANK something she had never. ... ... before. » 
9. Mary DREW something she had never. ... ... before. A 


10. Mary HAD something she had never. ... ... before. 


ЫмМм—— и 
1 2 3 4 22175 6 
I shall not be here to merrow I shall be син something 
cise, 
We shall not be | doing this next week we shall be working in the 
garden, 
because | A 
He will not be using this book at two O'clock he will be | travelling to 
2 Lagos. 
Я when th me. 
You will not be | able to come Пи the bell youwillbe 8 | driving the car. 
| hunting lions. м 


BON uuu 7 ^^ 
1 2 3 у 4 4 
Ани | 
I shall have finished this letter | the bell rings 4 | 
You will have done all these exercises before | Mary gets back 1 | 
We shall have completed the work by the time | the police arrive е 
These boys will һауе cleaned all the rooms | | the post office closes 
| | e close: 
| 
We shall not have filled up all the holes | the examiner came 
| 
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Manju Guha Roy 
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Bharati Saha 


Bina Guha 
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Dipali Ghose 
Roma Chatterjee 
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Do 
Do 
Do 
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History 
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FOREWORD 


Nalini Das 


When teachers and headmistresses adopt new practices and projects in their Schools, 
it is neeessary to critically evaluate the educational value of such projects. This is important 
for their own sakes, in order to enable them to improve their own efforts and achieve 
better results as they go on. It is also important for convincing their friends and colleagues, 
who may be sceptical and suspicious about new fangled experiments that are off the beaten 
track. Persons in authority also often require convincing evidence before they agree to fully 
endorse the adoption of new ideas. 

Evaluation of educational experiments is not, however a very easy task. Certain good 
eflects of better teaching are easy to detect, while others may not be so obvious. Satisfactory 
results are obtained within a short period of time in some cases, while in other instances 
we have to wait for a much longer period, before any appreciable improvement is recorded, 
Some experiments are spectacular and impressive, without having any significant educational 
value, while other projects may produce deeper and more subtle improvement which are. not 
so obvious. ^ 

For all the reasons cited above, it is desirable that every significant new practice or 
project adopted by a school should be critically and continually evaluated and improved. 
Normally such assessment would be internal, the teachers actually conducting various 
projects should evaluate them with the help of their colleagues and under the guidance of 
their headmistress. But, it is a sound idea to have occasional assessments by outside experts 
and seminars, inviting interested teachers and educationists, are very valuable. 

Detailed reports of two such Evaluation Seminars, held in schoots which are conducting some 
experimental projects, are printed in the pasan this journal. \ 

These seminars were attended by officials of the Education Directorate, stafi of 
Training Colleges and other experts, and teachers of different schools. 

. Exhibitions were organised, by the school to demonstrate the work ofthe pupils who 
were involved in tbe project, and, in most cases, the children themselves explained their own 
work most effectively. 

Reports of work were read by the teachers who mere, conducting the projects. 
Discussions were held, and there were a final few words by the visiting educationists, 

We were most favourably impressed by the enthusiasm shown by the children partici- 
pating in the project, as well as by the teachers who joined m the discussion. We are convinced 
that such evaluation seminars may serve Bs excellent media for the propagation of improved 
ideas and teachniques in the field of education. 


Experimental Projects. 
I 
INTRODUCTION 


The National Council of Educational Research and Training, under the Ministry 
of Education, Government of India, grants annually, small amounts of financial assistance to 
secondary schools for carrying on experiments for solving their problems or trying out 
new techniques. It is expected that, after evaluating these projects and modifying the 
procedures in the light of experience, schools will adopt these into their normal routiue of 
work. 


In 1965-66, the following schools received grants as given below— 
(а) Bethune Cellegiate School, Calcutta,—Improvement of the Teaching of English in High 
School classes-Rs. 300/- only. 
(b) Chandrabhag Srikrishna Girls’ Н. S. School, — 
English in Lower Classes'-Rs. 200/-only. 


(c) Chetla Girls H. 8. School—‘Developing Clear 
Modelling'—Rs. 185/-only. 


In 1965-67 the following schools received grants as follows— 
(a) Khantura Girls’ H. Е. School—'Teaching of Bengali 
Rs. 250/ only. 


(b) R:S.Girls' H. S. M. P. School, Tamluk,—‘Adjustment of the Structural Approach to the 
Teaching of English to the Requirements of English of Class Tex i 
t Books : 
to VIII Rs.—175] only. ext Books in classes Ш 
(c) Sakhawat Memorial Government Girls’ School—] 
Vocabulary—Rs. 200/-only. 


Further amounts of Rs. 100/-only are promised for holding ‘Evalution Seminars? 
on experimental projects to be organised by schools undertaking projects. Eduction Officers 
professors and lecturers of local training colleges and subject teachers of loca] Schools are t b 
invited to these seminars where the work done by the pu rimentation w na e 
exhibitted and explained by the teachers and students Concerned, The оа a e 
of the activities would be discussed and modications Suggested with the hel Клее Ed n 
persons present on the occasion. The teacher-participants from neighbourin р Ni s = 
not only be encouraged by the example presented before them, but would Де be abl ou 
helpful suggestions from their own experience. able to offer 


"Imrovement of the Teaching of 


Conception of Relief through 


through Club Activities'— 


mproving the Teaching of English 


pils under expe 


Only two such evaluation seminars have been hel 
Bethune Collegiate School and the other at Chetla Girls? 
reports of these are given below. 


d up to the Present,-one at the 
Higher Secondary School. The 


A 
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Project Report from Chetla Girls’ Н. S. School 


The project plan as well as a report of the work done in 1965 had been published in 
earlier issues of Teachers’ Quarterly. The evaluation seminar was held on tne 24th August, 
1966 with 30 teachers from 8 schools in attendence. The Principal, Institute of Education for 
Women, inaugurated the seminar and the Chief Inspector of Women’s Eduction presided, the 
District Inspectress and Additional District Inspectress of Schools, Calcutta, and the Co- 
ordinator of the Department of Extension Services of the Institute of Education for Women 
were also present. 

The following report of the activities on the project in its second year, ie, 1966, was 
presented by Miss Gopa Roy, one of the sponsors. 

Introduction :—A pilot project on the use of relief maps to give a clearer conception 
of phycial geography was started in 1965, in one section of class VI. The teacher had found 
it difficult to give pupils a clear and concrete conception of the relief of different continents 
and wanted to find a way doing.the same. As the project had start rather late in the year on 
account of disturbed conditions prevaling in the State, it had not been possible for the 
sponsors to introduce practical work in class, but the pupils were helped to study the physical 
fe. ures of Europe with a relief and a flat map. This was done to prepare a background of 
relic. 1. odelling to be undertaken in 1966. 

‘The students of this class were divided into several groups. The different colours and 
shades of the physical map of Europe were first explained to them and then the relief map 
was presented. They studied this map for several days and were asked to study, at home, 
the flat physical maps in their atlases. A test was then taken, a detailed report of which 
has appeared in Tachers’ Quarterly. The results showed that, out of the six groups, five had 
received very high marks ranging: from 75% to 90% while one group had obtained only 
40%. The fact that a large number of students of this group had been absent from schoo] 
during the period of relief study was noted in this connection. This new approach further- 
more, created so much interést in the students that the teacher found them in eager 
readiness for practical work. 

In 1966, the experimental group of 1965 was promoted to class VII Е and undertook 
practical work in continuation of the relief study done in the previous class. In this class 
they had to study the continents of Africa, Australia and South America, Similar studies 
of relief were also introduced, this year, in classes VI to VIII. No practical work was again 
possible because of disturbances in the city. 

Procedures—In class УИ E, the relief of Africa was first studied with help of a flat 
map. This time, as a result of the students’ previous experience in map reading 


» it was 
not necessary to explain the meanings of the different colours to them. They were asked to 
describe and interpret some relief features such as—the directions in which the rivers flowed 

, 


the reason why African rivers had so many water-falls and cataracts, how their presence 
affected the transportation system etc. Then the relief map of the continent was shown to 
them and the teacher discussed some geographical features with them, such as how the relief of 
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an area affects the climate, vegetation, communications, density of population and the 
development of cities and ports. They could answer these questions more quickly and 
correctly from the relief map than from the flat map. 


After the Summer Vaction, the pupils were asked to do some practical work in their 
Class periods. They were divided into several working groups of four to flve pupils each 
and took turns to work under their own leadership. А relief map of Africa was made by 
Mrs. Prakriti Halder—one of the sponsors—to show them how to do it. After that, 
they also prepared. a relief map with the same material. At the time of the Seminar 
they were working with a flat map of Australia and the teachers were trying to evaluate how 
much map-reading and interpretation they were able to do and to comparé their 
abilities with those of the students in other sections of the class. Аз the first step towards 
incorporation of this programme into the general routine of the school, a relief map of Bien 
in plasticine was shown to the students of class VII A for reading and then, the relief of 
South America was explained to them from а flat map. Afterwards, they made a relief : 
map of South America in plasticine. г 
A similar programe was introduced in class VIII, sections А and D. They made a 
a relief map of North America which they had studied, in class thoroughly. The teacher had 
to do a lot of explaining as they had had no experience in the study of relief as the students 
` ofclass VII E. Considering the tremendous leeway they had had to make up in terms of 
comprebension and experience, their work had been efficient and interesting, working in 
groups, they drew flat physical maps of different continents including North America. АЙ 


this work was expected to make their conceptions of the relief of the continents vivid and 
concrete. 


After this, the students of this class did not feel the need of aditional help for 
the study of the relief of the U. S. A, because the study of the subcontinent of North 
America had given them adequate conception of not only the relief, but other physica! 
features of the continent as well. 


Similar work was done in class VIII D, with students divided into several groups. 
They made models of physyical features such as flood plain, delta, ox-bow lake, river gorge 
etc, along with sketches. In this section individual work was better in quality than group 
work. The girls became so interested in drawing and making things with their own hands that 
every one wanted to make something of her own. One made a sectional diagram and 
a section model of a volcano. Some of them were still working on items on human 
geography such as the Eskimo with his house, Bedouins in the desert oasis etc. This class 
had planned to make a relief map of the U. S. A. in paper pulp, but со not do it because 
they had such a short time to work in this year. 
Classes VIII A and V1I A had made some paper-pulp models jointly, such as a volcano, 
a fold mountain, a block mountain and rift valley. This extra work was done by a group 
of students selected for their special aptitude. The senior girls had helped the junior girls with 
their more advanced knowledge. These two classes also made relief maps of two continents. 
One noticable point about class VIII A was that even students who had not been taking 
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interest in geography, had taken initiative in modelling and tried their best to make the 
models as perfect as they could further, they developed interest in the subject itself. 

A different techinque was tried in class VIE—a mostly below average group of new 
entrants. The teacher explained the relief of Asia to them with the help of flat and relief 
map. She described and interpreted physical features like mountain knot, the island 
the peninsula, the plateau, the volcano, the plain, the river valley, the Jake, etc. These 
features were demonstrated to them on the sand tray with corresponding sketches drawn on 
the black board. Some photographs were shown to them for consolidating their con- 
ceptions. After this they were asked to make the same features on the sand tray. The 
students were divided into eight groups of four girls each for this purpose. Totbvidus] 
work was not possible in most of the sections of the class because of the large number 
(40-45) of students. They were, however, asked to draw physical maps of different 
continents according to class. In VIE, students were provided with outline maps of Asia on 
which they put in the physical features in colours. They also coloured the models on the 
sand trays with coloured thread and paper. 

After Asia, the girls took Europe which they found easier to undersand because of the 
previous experience gained in studying Asia. They were able explain the different physical 
features and the general relief of Europe straightway from the flat map. At times when the 
were unable to put their ideas into words, they were able to express themselves RCM 
through sketches or models. y 

The participants in the seminar were invited to ask questions after the report w: 
read. Mrs. Prakriti Haldar, the other sponsor of the project, answered these questio. as 
Mrs. Haldar had previous experience in working a project in correlated teaching of па 
and geography in classes VI to VIII of the same school and had won an award in ЫН 
seminar reading programmes of the NCERT (1964—65 ) with an essay on the subject e 
questions and answers were as following :— ject. The 

1) Questions Caen pes were there in the working groups ? 
Answer :— he number depended on 0 А 
neos p the total number of students in class, but never 
2 uestion :— Some sections of different classes were cho 1 
a basis of selection ? sen for the project, what was 
Answer :— Firstly, section’s with previous experience of this kind of work 
VILE. Secondly, where the average was superior, eg, УИ А and VIII A pts 
some below average groups like VIII D and groups of new entrants who w Я irdly, 
to be below average, eg, VIE were taken for the purpose of observin ere expected 
concrete and manual approach would help them. в whether this 
Question. :— How was time alloted for this work ? 
Answer :— One class period weekly ona week day a 
were given for the project. yand one on alternate Saturdays 
4) Question :— How many days were taken to finish a relief map ? 
Answer :—Relief maps took five to six days each, but models were finished much mor 
e 


quickly. 
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5) Question:—Did you have any difficulty in completin 
additional work ? 
Answer — No. 


Mrs. Krishna Dutta, lecturer in Geography, Institute of Education for Women, who 
had been invited as a resource person, gave a short talk suggesting а few measures for the 
improvement of the project. The suggestions were as following :— 

1) Mrs. Dutt suggested that greater stress should be put on individual work Бу students. 
Each of them should be asked to prepare a coloured physical map of the continent 
being studied at the time. 

Mrs. Halder clarified this matter by saying that each girl was required to do this 

work whenever time permitted. й 

2) Mrs. Dutt advised that greater attention should be paid on correct “scales” 
maps. Practice could be given through exercises in enlargement 
individual drawing books. 

3) She suggested that levels of rivers should be shown with greater accuracy in paper-pulp 

models. * 

4) As the relief only did not give the students an understanding of the climatic features, 


other topics of physical geography in the syllabus should be included to make the study 
more interesting and complete in human terms. 


gthe syllabus because of this 


in drawing 
and reduction in 


At the end of this discussion, most of the teachers present expressed their dissatisfation 
with the existing syllabuses of geography for the different school classes, It was suggested 
that another meeting or series of. meetings should be held to discuss their difficulties and 
prepare suggestions to be forwarded to the Board of Sedondary Education of West Bengal 
with a request for amending the syllabuses accordingly. 


TEACHING ENGLISH SPOKEN AND WRITTEN 


By Srimati Kalyani Bose, 
Bethune Collegiate School. 


English as we all know and believe, is the universal language of the modern world. 
People of the world to-day have established wider relationship ВОЛЕН а through 
the medium of English. Since English has occupied a central position in me world. India 
cannot minimise the importance of English. Therefore the low standard in English has 
naturally created a serious problem which is engaging the attention of educational authorities 
and others interested in the matter, 
The problems we find in the actual practice are many and varied e.g, 
i) Lack of interest in the study of English 

ii) Poor foundation laid in lower classes 

iii) General inattentiveness 

iv) Too many pupils in oné class 


Wwe yi 
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v) Self-consciousness 
vi) Shyness 
vii) Very little English is spoken or heard, ip ( vernacular medium ) schools or at home. 
viii) The total inability of the pupils in learning to speak English discourages them to talk. 
Needless to say that in the teaching of any foreign language it is most important to 
build a strong foundation. The ablest teachers with a good command over spoken and 
written English should be allotted this work in the lower classes. Learning to speak English 
must be given more importance here. More oral work should be done in the first few 
months. This must include eorrect pronunciation, correct intonation and sounds. Therefore 
every teacher should study phonetics, listen to various broadcasts and practice talking as 
much as possible. The Central Institute cf English at Hyderabad and Institutes of English 
at Calcutta, Patna, Allahabad, Departments of Extension Services in training colleges and 
the British Councll are helping in every possible way. There should be more and more 
refresher courses, workshops and seminars in every state, more and more teachers must 
participate in these meetings and do more practical work than theoretical. There is always 
scope for self improvement. 
An experiment on the introduction of the structural approach and other methods 
carried out in the Bethune Collegiate school have been most fruitful. An Evaluation 
Seminar was held on the 16th of September, 1966. About twenty teachers from five different 


schools attended the Seminar notwithstanding the fact that a Secondary School teachers’ 


strike was going on at that time. The Chief Inspector of Women’s Education presided. The 
Principal and the Vice-Principal of the Institute of Education for Women,, Hastings House 
the Principal of Bethune College, the district inspectress of schools, Calcutta and Нева. 
mistresses of Multipurpose Govt. Girls’ School, Sakhawat Memorial School, Binapani Purdali 
School were also present. 
The following report of the activities of the project plan was read outby Kalyani B 

(one of the Sponsers). The report of the activities of the 1965 project plan has alread ko 
published in the Teachers’ Quarterly. y been 


MATIBR AND METHOD OF TEACHING 


First of all the whole syllabus was framed accordingly. (The lower classes being abl 
guided and taught by Mrs. Kabita Pal) This was introduced to discourage crammin Ч 
Dramatisation of the stories in the text books, simple conversation and story telling. ata 
composition from wall pictures helped to а great extent. Attempts were made to cre 3 
interest among the pupils Бу first demonstrating the lessons and then making the bulis es 
do likewise. 

GRAMMAR 


Grammar generally means learning by heart a few definitions, which the pupils cannot 
easily understand or use in actudl speech or writing. Thus cramming is the result. They thu 
easily forget the simple rules as they go up in the higher classes. So to create бань 
interest in teaching grammar in the lower classes the following methods were adopted vfi 
great SUCCESS. 


- 
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Classes 111, IV, V, VI, VII. First of all enough materials such as chart papers, pastel 

box, poster colours, palettes, chinese ink and pens, paint and paint brushes, coloured 
paper, magic ink etc. were provided to the pupils. Then the pupils made their own hand- 
books. Опе 15 called “My own Grammar" in which they wrote down the simple rules of 
grammar with their own drawings. Children love drawing. Thusthey take great delight if 
they can demonstrate their skill in some form or other. As the majority of the pupils at this 
age are restless, and playful, they have been engaged in drawing and painting and at the. same 
time learning the simple rules of grammar, parts of speech, same pronunciation, different 
meanings, opposites—etc. (duly written and illustrated by the pupils themselves). 
“My Album” was made out of pastel box to keep pictures collected on different topics 
such as about the pupils themselves, their family, their school, the school-bus, the class 
room, the garden and the playground. АП these were drawn by the pupils themselves, and 
were especially appreciated by all these who were present at the Seminar. 

Other subjeets of drawing and paragraphwriting were “The Sweeper", the cook, the 
washerman Telephone and Telegraph, The Post office, the Railway Station, Road Safety 
Rules etc. 

This also resulted in keen competition amongst the youngsters. They also took great 
interest in play-acting. The short One Act Plays by J. S. Bhandari E. S. Bhandari and T.M. 
Ure were a great success, Class VI learnt and acted “The Father and His Sons". 

Class VIII learnt and acted “I See Death". Class IX dramatised “Hamlet” and “The 
Merchant of Venice". They took great interest in play-acting at this early stage as they are 
less shy and self-conscious. (Glover’s short plays from “Shakespeare,” is most interesting. , 

Poems have been taught to learnt by heart. This must be encouraged in the early stage. 
It improves memory, teaches rhythm, yocabulary, tense and pronounciation. The words, 
sound and rhythm have been read out properly and made а great impression on the pupils’ 
minds. 

Dlasses V, VI, and VII drew and painted pictures from their text books, or stories 
stories from their syllabus such as “Two friends in the Woods", “The foolish man and the 
golden eggs," *The Fox and Grapes” etc. The books used for this purpose are Walt Disney's 
Micky Mouse, Aesop's Fables (Illustrated). Young’ Reader's Dictionary and picture 

story books. 


ORAL WORK 


The pupils got only one period per week for conversation. In this we discussed the 
Read Safety Rules, The Post Office, The Telephone, The Railway Station etc. 
Class МИ collected pictures of interest and described them orally in class 
cuttings picked and chosen by themselves, were read in class by themselves New У 
АЕ med en оцон ий Пу DEN и нем questions on SES knowledge 
which we badly lack were asked and discussed, everyday conversation on daily life skout ^ 
pupils themselves their hobbies, their home work were held, , 
Class IX The following topics were discussed 


Class X Civic Sense Places of Interest 
Current news Our India 


Newspaper 
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Blood Transfusion Progress of India etc. 
People of the world First Aid 
Abbreviated Terms The NTC C 


The Hindusthan Year Book is most informative and interesting to the pupils who do 
not get the opportunity of buying newspapers, magazine and other books. The following 
have been bought from the grant received from the N.C.E.R.T. 

Children's Digest 

Wall Pictures 

Ilustrated Weekly 

Boyce's Fairy Tales 

Illustrated Magazines and Others 
Encyclopedia of General Knowledge. 


Classes Х-ХІ 
Simple debates on topics such as the following were of help in the above classes. 


The Cinema The Radio 
Broadcasting The Five Year Plan 
The N.C.C. First Aid 
The C.M.P.O. General Knowledge. 


The children hear very little English either at home or in school. 
Therefore, taking every little opportunity in class, I speak English and explain in Es get s 
much as possible. Thus listening and understanding was my first oral approach. 

Further Work 

its Conversational sentences in everyday use were given freely to differentiate И 
spoken and written English. 
2. Plenty of practice of each sentence pattern in each lesson were introduced and repeated 
aloud and made the pupils do the same. (Therefore more time was required). 2 
3! Dialogues of three and four have been introduced. The topics have been graded and 
given to each group so that they may prepare themselves the points on different topics nl 
conversation. Marks were given to each girl. This proved extremely successful. 


Some examples :— ; 
Classes Ш, and VI 


Simple questions are asked such as 
a) “What is your name ?" 
b) “Where до you live 2” 
c) “What is your address ?^ 


d) “Which school do you go. to” etc. 
Classes VI and VII 


Conversation in simple English were carried out such as :-- 
About themselves and their family 

b) Their Home work 

0) A Picnic 

d) My Best Friend. 
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Class VIII, IX, X 


The following topics were discussed in conversation by groups of three and four 
respectively. 


b 
VIII а) A disscussion between three friends <4 
b) After visiting the Zoo 
€) Our Independence Day 
d) The wonderful sights of India 
e) Utility of the Telephone and Telegraph 


f) The function of planting a sapling in our school : e 

£) Our Republic +a 

h) Planning a picnic. etc, " 
Class IX 


a) Utility of the Radio 
b) Which story do you like best (from their text) 
c) Memories of school days ; 
d) The Utility of the cinema show in the school 
е) Utility of science to-day, etc. 

Class X 
ʻa) How to make good progress in one's studies. 
b) One shopkeeper and three bargaining customers. 
€) Girls who are going ro participate in a 
d) Duties of a student. 
е не SN; SG (ол 
f) The Projects fot harnessing big rivers. 
8) Community development Programme. 
Questions have been asked from their Rapid Readers also, 


and why 


musical function. 


Several decumentary films have been Shown in our school hall thanks to the British 
Council such as Susan's Birthday, The Seasons The Working of a 


Bank. 
Written Work Е 


At the end of each month after the weekly tests, we have classi 
generally committed. These I wrote out on the black-board. Then the 
recorrected their mistakes. The general mistakes are as follows :— 

a) Incorrect use of Tense 

b) Grammatical errors 

с) Omission of the articles “the”, “а” and “ап” 
d) Mistakes in number and gender 

е) Question forms 


fied the mistakes 
pupils corrected and 


Dictation. Must be given in the lower classes to improve spellings. This must have the 
correct intonation and pronunciation, 


This improves the listening and the undersranding 
Power of the pupil. 


TEACHERS’ QUARTERLY 11 


CONCLUSION 

More and more activity methods have been introduced, such as the drawing of 
grammatical charts, pictures, stories and play acting. Samples of such drawings by the 
pupils themselves are sent herewith. We have tried our best to make the teaching of English 
as interesting as possible in spite of the periods allotted for other work — text and language 
papers. 

Those who do not get the opportunity of buying newspapers, magazines and other 
books are greatly benefited. А careful selection, preparation and а little extra labour are 
needed from the teachers of English in each and every class. 

Pupils have many latent qualities and these can only be brought out by proper 
guidance and stimulation. The curriculum of the Secondary level is very heavy, therefore in 
order to secure more attention to this international language only two languages should be 
studied— the mother tongue and English. 

The equipment in schools for language study are not adequate. Plenty of magazines, 
poetry books, charts, picture story-books, wall-pictures, English records should be provided, 
Films (of 16 m.m.) can be shown where possible. Plenty of drawing materials bought 
from school-funds and grants supplemented with small subcriptions from the pupils themselves 
will encourage and interest the little ones. Further grants to take up experimental projects 
may be given and will be appreciated by all. 


A Programme of Improvement in Narkeldanga 
Girls” Higher Secondary School 


By Leena Nundy 


(In 1963, the headmistress of this school had attended a workshop for heads of Schools 
at  ahara and drawn up a project on ‘School Discipline’ as well as a programme of general 
improvement embodving co-curricular activities and introduction of modern methods of 
teaching school subjects. The progress of these activities has been hampered firstly by 
administrative difficulties and secondly on account of protracted illness of the headmistress 
herself. The following is the summary of a statement forwarded by her in August 1966). 

This report centres round the following activities (a) School discipline, (b) teaching 
of Enalish, history, home science and social studies, and (c) co-curricular activities. 

ў (a) School Discipline ;—A monitorial system introduced in 1964-66 was changed in 
1965-66 into a self functioning prefect system in the upper classes, ie. from class VIT upwards. 
The student prefects were entrusted with the task of maintaining discipline in the 
morning assembly, to ensure orderly entrance and standing in silence, to see that students 
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came dressed in uniforms and dil not deliberately stay away from the prayers. During the 
school-day, they maintained class discipline if teachers were late in coming, checked upon 
stragglers and took them back to class. They looked after ‘school hygiene’ i.e. the cleanliness of 
the school building and the personal hygiene of the girls. The headmistress felt that the school 
looked brighter and cleaner as a result of their ministrations, their vigilance had reduced cases 
of petty filchings and the general lot of students had become more punctual and regular in 
attendance. 

Special Saturday assemblies were organised by prefects from different classes in turn 
and conducted by the president, a teacher elected by the students. The programmes 
consisted of one of the following types of activities, viz, mock elections, mock parliament, 
mock assembly, mock courts, mass drill, scenes from dramas etc. It was felt that these 
programmes generated a great deal of enthusiasm and a sense of responsibility in maintaining 
discipline and a will to improve the general standard of the school. 

The undertaking of so many disciplinary and organisational functions by the students 
themselves had freed the teachers to devote their attention more fruitfully to purely 
academic and developmental work. 

(b) The Teaching of Different Subjects :—We introduced the Structut 
the teaching of English. Six teachers of English were deputed to the vacation workshops and 
courses organised by the Department of Extention Services of the Institute of Education f. r 
Women. This approach was used in class V іп 1964 and extented to class VI in 1965, 
Distinct improvement was noticed in the pronunciation of English by the girls and their work 
in composition. They spoke in English with more confidence and participated in the 
composition and  texbook lessons. The teachers helped them by preparing a 
number of wall charts but were not able to use Parijat Reader effectively. (Note—since 


then, the appearance of the Teacher's Guide for this Reader should have been able to ease 
the situation.) 


al approach to 


Four teachers were deputed to the vacation courses of the Department of Exten- 
sion services to work in the group for preparation of teaching tools for history, social studies 
and home science. They helped their students to prepare visual exhibits on coins, 
dresses and ornaments of different periods of Indian history. 
helped the students with painting ceramic and earthenware pottery 
were also very successful. 

(с) Co-curricular Aciivities— Charts prepared by the girls on the structural 


the teaching of English were presented at the annual exhibition of West Beng 
Association and received high praise from visitors. 


seals, 
The home science teacher 
and her cooking classes 


approach to 
al Headmasters’ 

Our N. C. C. teacher, posted to the school by the Government of India, organised 
mass drills, outdoor games excursions, Study trips, picnics and movie Ritesh pen 
efficiency. 

Of the two important study tours for senior Students, one was to “Alakendu Bodhi 
Niketan"—an institution for abnormal children and other to the Montessori Department of 
the Brahmo Balika Siksalaya. 


Visits for senior students were also organised to some important exhibitions held in the 


«ва 
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city and a group of them presented a typically Bengali Programme on the National Integra- 
tion Day organised at the Institute of Education for Women in January, 1966. 


How They Work in an American School 


By Srilekha Chakravarti 


In the U.S. A. education is supposed to be the most important instrument for the 
realization of the ideals of the social order it serves ; and as such, its philosophy can never be 
isolated from a nation's political, social, cultural, and economic affairs. The methods, the 
curricula are and goals of American Education consistent with the stated objectives of their 
democratic society. The most profound implication of democracy is its concern for the 
inherent worth and dignity of each individual without regard to wealth, race, creed and 
national origin. Dedication to this concern results in public schools which serve the сант 
needs and abilities of all children. Within the limits of their resources, opportunities 
are provided for the individual to achieve success with his abilities. 

Bloomington Senior High School, the school where 1 am working, stands as a 
successful translation of this philosophy. Operating on а “70 minute class time schedule," 
an intensive program of supervised study in the classroom setting is designed to encourage 
the development of study skills useful throughout later life experience. Thirty-six credits are 
required for graduation and students choose from a variety of curricular offerings to iudice 
for university work the business world, industry, or pursue a course of general education. 

Innovative features which illustrate a constantly changing approach to ibus 
the individual needs of the student are а curriculum Ло help prepare the mentally retarded 
child of secondary school age for responsible Participation in society and an experimen] 
programm? of continuous education in social studies and language art. 

The 1500 pupils attending B. S. H. S, in grades ten through twelve are served by 75 
teachers, a principal, three assistant principals, four counsellors, and administrative assistants 
for instructional media, an athletic director, a librarian and an assistant tetas. 
Auxiliary services to the students include nurses, speech and hearing therapists and a social 
шит are so great in this institution that I feel if our children are ГЭЛЭЭ 
opportunituies We will also create the same atmosphere in our schools. The library and 
jastructional media center from the heart of this academic building both ай and 

ativelv. 
ie т of various sizes accomodate large and small group instruction and 


aching. Similar equipment for all science classrooms. A language laboratory 


team te t needs and includes space and conduits for the later 


provides adequately for curren 


14 TEACHERS' QUARTERLY 


addition of program preparation equipment. Electronic equipment for 
programmed shorthand lessons is an outstanding feature of the 
A small rehearsal stage is there in the Speech Arts classroom. L 
to the Art, Crafts and Homemaking classes. 
throughout the campus. The location of the Jour 
Center in adjacent areas provides for the cooperati 
There is a vocational building also which e 


the use of 
stenographic classrooms. 
arge floor areas are devoted 
Display areas are provided in corridors 
nalism and Instructional Media Preparation 
ve use of equipment, space and personnel. 


xtends over almost one acre of ground and 
includes both classrooms and Shop areas for most of the vocational subjects like auto: 


mechanism, driving course, radio and t. v. course, carpentry, electricity, etc. The physical 
education facilities cover an area equal to three full size basketball courts, rollaway bleachers 
and balcony seating accomodate 5000 spectators. The lower level of the building provides 
rehearsal areas for choral and instrumental music. Besides this there is exterior physical 


education and sports areas which include a lighted football field, 4000 bleacher seats, 


Press box, six tennis courts, a baseball field, track, pr. 


actice football field, physical education 
field. 


On the first day of my school we had a faculty (st 
cordially extended a warm and sincere welcome to the new teachers, and especially 
mentioned my name saying how fortunate he was to have Somebody coming a long long 
way from Calcutta to let him know about India. He said that a successful teacher is 
one who : 

l. loves children 


2. understands and has the factual information a 
and spiritual development of children — esp 


aff) meeting, Our principal very 


bout physical, mental, emotional 
ecially of the age Broup being 


taught 
3. has a mastery of basic subject matter to be taught 
4. is informed about the best methods of teaching boys and girls 
5. appreciates the great spread of individual difference among children 
6. has long since learned that parents 


are even more interested in children than 
teachers, they love them more, they are theirs 


7. realizes that parents can be of great assistance in helping teachers with different 

problems 

8. believes in the value of their work and has ап understanding of their place and 
importance in our society 

9. does her full share in giving to each 
particular child 

10. appreciates the fact that the teacher is the most important person on the staff and 
that physical facilities and all other Staff members from thessuperiitendent down 


child the best education possible for that 


are for the sole purpose of helping the teacher d 


о her work. 
The meeting was over and from the next day the classes began. In the Social 
Studies department there are eight teachers, and we are wor 


king under a chairman, The 
He never instructs or orders 
abus, the teaching method, the 


chairman is the most helpful person to guide the teachers. 
how to teach but he gives valuable suggestions. The Syll 
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selection of books, etc., depends entirely on the individual teacher's choice. It is assumed 

always thatthe teacher has full confidence in teaching her subject matter. There is 

no hard and fast rule of following a particular book — the teacher is to choose the relevant 

books for the subject matter. There is no supervisor to supervise or inspect the teacher's 

activities in the classroom. Nobody has to put in her signature in the attendance book 

which is usually kept in the Principal’s room in our country to prove that the teacher is - 
present. The school authorities have every faith that the teachers are honest and diligent 

in their work. 

Before teaching a topic when the week begins, the teachers have to distribute to the 
students a copy of the week's assignment, i. e. what she planned to teach. There are also 
suggestions for further studies because we all know that there are some above-average 
students who are interested in seeking further information. Every nine weeks a report 
card is sent to the parents mentioning the grades and not the marks. The grading system 
of A,B,C,D or F is given in this school. Generally these grades represent : 


For grade A — super work 
B — above average 
C — average work 
D — below average 
A T F — failing (no credit) 
As the students have to get at least 36 credits to get the High School degree after completing 
the 12th grade, the point value is considered in this way : 
Grade A—4 points 

B—3 

С-2 

D—l 

F—0 

Students securing the highest grade will be eligible to get scholarships for college 

studies, There is no class promotion or prize giving ceremony in the end of the 
academic year. Each academic year is divided into two semesters. Fach semester means 
18 weeks assignment. At the end of the first semester a report card is sent to the parents 
and the students will start the second semester with now courses. But the language classes 
are continuous classes for 3 years. The subjects like sociology, Far East history, economics, 
geography, social problems, biology, chemistry, physics, еіс., are all 18 week's courses, 
There is no holiday or gap in between the 18 weeks time—great men’s birthdays and deaths 
are not at all celebrated or mourned by declaring a holiday, so five days a week the teachers 
d the students have to work very hard. 

In this school the Social Studies teacher no longer depends solely upon the textbooks, 
black board, some maps and globe. The Social Studies classroom is being equipped with 
a great variety of audiovisual media The inorease in the variety of teaching tools available 
has made the Social Studies class more interesting not only for the students but I too feel 


interested to teach with these materials. 


» » 
E ” 


2 2 


an 
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‚ The five audiovisual aids that the teachers consider to be the most; useful in the 
Social Studies classroom. are 1.) overhead projector 2.) 16 millimeter projector 3.) film- 
strip projector 4.) tape recorder 5.) record player. We also find a variety of paperbacks 
and unit books to be eflective supplements and even substitutes for the textbook. 

Such a multi-media approach to the Social Studits creates a much more lively 

atmospeere in the classroom, helping to minimise the difficult problem of motivation. 
But the use of audiovisual devices is not just for the purpose of keeping students interested 
or tantamount to surrendering classroom control {о the machine. The use of audiovisual 
media is considered a means toan end, not the end itself The increased motivation is to 
be seized upon to achieve greater learning. I think а picture is worth a thousand words only 
if the picture is skillfully presented. 

I find that the audiovisual aids can be used to motivate, to clarify, to supplement, 
enrich а lesson or unit—not only for a class as а whole, but for individual students who are 
having difficulty, or: who might have been absent from the school. The aids are used for 
drawing conclusiors and summarizing not only at the end ofa unit, they are used for 
measuring what students have learned giving welcome relief from mimeographed and essay 
tests. 

The American educationists and the psychologists say that learning is effective to the 
degree that the learner is involved, and that learning increases when more or the senses are 
used. The various audiovisual aids admirably meet these criteria, 

The most inclusive aim of Social Studies as a part of general education in the United 
States is to help young people learn-to carry on the free society they have inherited, to 
make whatever changes modern conditions demand or creative imagination suggests that 
are consistent with its basic principles and values, and to hand it on to their offspring better 
than they received it. So in Social Studies the objective of the teacher is to teach the 


principle that itis their right and duty to think for themselves is a doctrine that has to be 
inculcated, as well as a competence that has to be developed. 
The goals of Social Studies are : 


l. Intelligent use of the forces of nature. 

2. Recognition and understanding of world interdependence. 

3. Recognition of the dignity and worth of the individual. 

4. The use oi intelligence to improve human living. 

5. The vitalization of democracy through an intelligent use of our publice 
educational facilities. 

6. The intelligent acceptance by individuals 


E TW raped and groups of responsibility for 
achieving democratic social action. 


7. Increasing the effectiveness of the family as a basic social institution. 

8. The effective development of moral and spiritual values, 

9. The intelligent and responsible sharing of power in order to attain justice. 

10. The intelligent utilization of scarce resources to attain the widest general 
wellbeing. 


1]. Achievement of adequate horizons of loyalty. 
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12. Cooperation in the interest of peace and welfare. 
13. Achieving a balance between social stability and social change. 
14. Widening and deepening the ability to live more richly. 

The examination system is also different. The U.S. education system never believ 
in learning process by memorization. I find in the school only language teachers set КЕ, 
type questions. Besides this subject all the tests are objective tests—to pick up the CIV 
answer from multiple choice is a “better method." That is the advise of the chairm : 
Even the teachers here are advised not to talk too much in the class, і. е. not tot x 
only by giving lectures and notes. Teacher hereis just the guide, she should talk js 
let the students talk more and work out their problems. According to this I assume a 
the lecturing method of teaching is supposed to be the worst type of teaching here. А 

Countless studies with regard to the discipline problem has made the administ 
and the teachers, here understand that to maintain discipline in the school E 
treatment of the students is a poor professional technique. The studies in the fi ee 
discipline indicate that the following practices are generally considered to be th ee 
effective in coping with the disciplinary problem—I find with regard to thes В одд | 
our teachers also will be benefitted. ) spouegcsuions 
Loss of privilege. 

Restitution and reparation 

Simple classroom control. 

A sense of humour. 

Creating social disapproval of the act. 

Catharsis ( allow the student to talk about his problems.) 
Isolation or removal from the situation 

. Suspension—if used discriminately. 

The Principal here advises the teachers not to practice the following disciplinary 


COLO о > ON kani 


actions : 
Forced apology. 


Mass punishment. 
Threats and humiliation. 
Penalty writing. 


5): Students' courts. 
The motto followed in the States by the teacher is “The teacher who walks in th 
sin the 


shadow of the temple, among his followers, gives not of his wisdom but rather of his fai 
and his lovingness --- == = = If he is indeed wise he does not bid one enter the hou aith 
om, but rather leads one to the threshold of his own mind.” se of his 
( Note Mrs. Chakravarti, now an Exchange Teacher in Bloomington Seni i 
School teaches in the Modern High School of Calcutta ) enior High 


Peps 


wisd 


Report of the All India Science Teachers' 
Conference, 1966 


The Xith АЙ India Science Teachers? Association Conference was held at Poona 
on the 28th, 29th and 30th December 1966. The Association has been holding Annual 
Conferences ever since 1956 in different cities af India. Teachers who are really interested 
in improving science teaching have been attending the Conferences regularly. The objects 
of the Association are :— 

1) To promote better standards of Science teaching in Schools and Colleges. 
2) To foster research in methods of science teaching. 
3) To disseminate scientifie information, 


The Хий Conference was inaugurated by the Minister of Edueation, M 
State on Wednesday, the 28th December 
programme of morning and afternoon Sessions, fo 
the evening. As in previous years, students” work, indiv 
Science projects as well as teachers’ work — teaching aids, w 


teaching aids, scientific instruments and 


idual and group, models and 
ere exhibited. An exposition of 
apparatus and books was held, 

The following topics were discus 
1) What is new in Chemistry ? 
2) What is new in Physics ? 

3) What is new Biology ? 

4) What is new in Mathematics ? 


sed during the conference :— 


ation. 
Foundation 


Science Teaching Project of U. K- and the new projects launched by ihe Department of 


Seience Education, National Council of Educational Research & Training. 
The programmes under the Nuffield Project aim at giving children a well-grounded 
understanding o" science. An essential part of the philosophy 


n studying science is to 
aching resources have been 
© experiments, back-ground 


engage them in experiment and practical inquiry. Various їе: 
developed, guides for teachers, texts for use in the Class, guide t 
readers and films, 

One of the activities of the Department of Science h 
kit for laboratory experiments in Chemistry in the Junior 
be packed in a wooden box of 30 ст X 25 em X 10 cm. The kit is si WAH 
simple types of individual laboratory experiences to the children ang dev 
necessary experimental skills. Another advantage of the kit is th 
chemicals will be required for doing the experiments thus savin 


88 been the preparation of a simple 
High School. The whole kit can 


t to provide 
elop in the 


at very small quantities of 
8 time and expense. 
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With reference to the recommendations of the Education Commission on Science 

Education, the following may be noted :— 
1) Importance of Subject Teachers Associations in securing professional growth of 
teachers through refresher courses, seminars, publications, library service and 


research ; 
2) Suggested science curriculum — 
Lower Primary Level — Study of the Environment which covers Science and 
Social Studies ; 

Higher Primary Level — V — VII, teaching of separate branches, 
V — Physics, Geology, Biology; 
VI — Physics, Chemistry, Biology ; 
VII — Physics, Chemistry, Biology, Astronomy ; 


Secondary Level — Physics, Chemistry, Biology, Earth Sciences 
should be taught as compulsory subjects to all 
pupils ; 

Higher Secondary Level — Science to be studied on an optional basis. 

3) Teacher Education — It is absolutely necessary to provide laboratory 


facilities in the colleges of education, both at the 
primary and secondary levels. 

4) Methods of Teaching Science — Less stress should be laid on memorisation of 
facts, formulae, manufacturing processes and 
compounds. Suitable text-books, teachers guides and 
instructional materials should be prepared which 
will emphasize the investigatory approach. In 
laboratory work, the work should be investigatory 

and not confirmatory. 

5) School Complex — Utilization to the maximum possible extent the 
facilities available : 

Elementary Schools will seek the assistance of 
neighbouring secondary schools : 

Secondary Schools will seek the assistance of 
neighbouring colleges ; 

6) In-service Education — To improve the knowledge of teachers in the 
subject content and also enable them to come in 
contact with recent developments in methods of 
teaching. 

The conference was a source of national integration, science teachers from all over 

India met together in professional discussions, stayed togcther, had their meals together and 
talked in that common language which came easiest to them. The delegates were able to 


i visit the District Science Fair. Í 
Enthusiastic Science Teachers from the followine Schools in West Bengal attended the 


Conference :— 
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Sakhawat Memorial Girls? High School, Government Multi 
Calcutta; Raj Kumari Santanamayee Girls? High School, 
Kashiramadas Institution, Katwa, Burdwan. 

OBS RVATIONS 
It has been observed 


purpose School for Girls, 
Tamluk, Midnapore ; 


that many schools in Caleutta 
and the districts have held Seience Fairs in their schools or districts. Students? projects which 


have earned praises may be stored carefully so that they may be exhibited at the All India 
Science Teachers’ Conference to be held this year. Schools may become Institutional 
members by sending a subscription fee of Rs. 10/- to the Treasurer, All India Science 
Teachers Association, N. T. E, Building, New Delhi—16, Mehrauli Road. Deputed teachers 


are paid one way fare by the Association.” Food and Lodging arrangements are made by the 
host eity at a nominal price. 


ANNOUNCEMENT 


; Dehra Doon from 315 May— 6th July. 
1. Mrs. Uma Roy M.Sc. В.Т. .... 


2. Miss Utpala Ghosh 


Roma Gupta 
Vice-President, 
All India Science Teachers’ Association 


SUBSCRIBE TO — 


“SECONDARY EDUCATION”—Annual Subscription Е Rs. 3.00 
“THE EDUCATION OUARTERLY”—Annual Subscription . Rs. 8.00 
*AUDIO VISUAL EDUCATION"—Annual Subscription 3 Rs. 5.60 Р, 


Subscriptions should be sent in advance by М. O. to 
The Manager of publications 
Publications Branch, 

Govt. of India, Civil Lines, Delhi-3. 


SUBSCRIBE TO— 


TEACHER EDUCATION—Quarterly Journal. 

Published by the Directorate of Extension Programmes for Secondary Education. 
(National Council of Educational Research and Training) ; 
7-А, Lancer's Road, Timarpur, Delhi-6. 

Annual Subscription Rs. 3.00 only. 


SCHOOL SCIENCE 


A quarterly Journal for School Teachers published by the Department of 

Science Education. 
National Council of Educational Research and Training, 
114, Sunder Nagar, New Delhi. ny 


SOCIAL STUDIES TEACHER t 


Department of Extension Services, Faculty Education and Psychology 
Maharaja Sayaji Rao University of Baroda. Ч 
BARODA < 


Printed by Sm. Kalyani Karlekar, from Truth Press, 3, Nandan Road, Cal-25 and 
Published by her from 20B, Judge's Oourt Road, Oaleutia-27. 
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